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A Note on terminology 

“Program review” is the blanket term for all parts of this process.  This document is a comprehensive 
“self-study.”  Fullerton College defines “program” as a course of study leading to a degree or certificate.  
A department may contain more than one program.  With consultation with the Program Review and 
Planning Committee, a department may decide to write a separate self-study for each program within 
its department. 
 

1.0  Executive Summary (Please write this section last, but include it here at the front of the self-study, 

on a page all by itself.) 

 
 Over the past four years, the History Department has maintained its commitment to high-
quality teaching and we are striving to make our students’ experiences ever more inclusive and 
equitable.  For a long time we recognized that we lacked expertise in entire fields of historical 
scholarship, especially Asian and African history.  The College’s recently-stated commitment to anti-
racism has sharpened our focus on the goal of hiring a specialist in African history, and one who has a 
demonstrable pedagogy of equity and inclusion.  We are not currently a department that looks like our 
student body, which might be one of the reasons that low-income students and several different groups 
of BIPOC students drop out of our classes or fail our classes at rates below parity with other groups of 
students.  We detailed an equity action plan above that should help address this phenomenon, and it 
includes the aforementioned new full-time hire.  It also includes changes to the history degree.  It also 
includes development of OERs -- free textbooks -- for students in World history classes.  In addition, the 
Covid pandemic lockdown caused a sudden switch to remote instruction and threw us into the deep end 
of distance education, where we learned how to swim.  Not only did most of us not drown, but we 
learned some valuable ways to use Canvas to communicate more effectively and more continuously 
with our students.  We also learned the value of being empathetic with students struggling to meet 
deadlines under adverse circumstances.  Accommodating students who might have missed a class or an 
assignment can often be the difference between a success story and a story that ends in a withdrawal or 
an F.  The SLO data suggests that adverse circumstances -- even beyond the pandemic -- might be a 
leading reason why students drop out or fail in the first place, so it behooves us to make the effort to be 
understanding and flexible, i.e. to give the students a chance to overcome adverse circumstances so 
they can stay in the class and have a chance to pass it.   
 

2.0  Mission 

Please explain briefly how your program contributes to the College’s mission, vision, core values, and 
goals.  Highlight any new contributions since your most recent self-study.  If your department has a 
mission statement, please share it.  If not then please consider discussing one with your colleagues. 
 
Mission 
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Fullerton College advances student learning and achievement by developing flexible pathways for 

students from our diverse communities who seek educational and career growth, certificates, 

associate degrees, and transfer. We foster a supportive and inclusive environment for students to be 

successful learners, responsible leaders, and engaged community members. 
The History Department offers a course of study that facilitates student transfer to a four-year 

school.  We designed our AA and AA-T degrees to give students maximum flexibility, while also meeting 
the expectations and requirements of CSUs and UCs.  Students can take the sequence courses in any 
order and they can choose from a long list of elective courses to complete the 18-unit degree.  In 
addition, history courses provide a foundation for many majors, such as political science, sociology, 
anthropology, ethnic studies, economics, and geography.  Our courses are an important part of many 
students’ pathways.  All 18 of our courses fulfill the Area D General Education requirement, and 8 of our 
courses fulfill the Area C GE requirement. 
 
Vision 
Fullerton College will transform lives and inspire positive change in the world. 

History is the study of change over time.  Students in our courses learn that the current state of 
the world has never been fixed and that possibilities for positive change are always within their power. 
 
Core Values 
Community – We promote a sense of community that enhances the well-being of our campus and 

surrounding areas. 

Diversity – We embrace and value the diversity of our entire community. 

Equity – We commit to equity for all we serve. 

Excellence – We honor and build upon our tradition of excellence. 

Growth – We expect everyone to continue growing and learning. 

Inclusivity – We support the involvement of all in the decision-making process. 

Innovation – We support innovation in teaching and learning. 

Integrity – We act in accordance with personal integrity and high ethical standards. 

Partnership – We work together with our educational and community partners. 

Respect – We support an environment of mutual respect and trust that embraces the individuality of 

all. 

Responsibility – We accept our responsibility for the betterment of the world around us. 

Students in our courses learn about thousands of years of human history across all continents 
and cultures.  Our teaching emphasizes the diversity and inclusivity of all human experience.  The past is 
worthy of our study and respect.  Understanding the past makes the citizens of today more thoughtful 
and responsible.  Growth and innovation are constant historical themes.  History is a discursive 
discipline, so our instructors demand excellence in students’ written and oral communication.  Faculty 
members meet regularly to review the schedule, SLOAs, and student achievement data in order to make 
sure we are conducting a program with a high level of equity and integrity. 
 
College Goals 
1-Promote success for every student 



4 

2-Cultivate a culture of equity 

3-Strengthen connections with our community 

4-Commit to accountability and continuous quality improvement 

The History Department has shown its commitment to promoting student success by continuing 
to practice inclusive and equitable teaching and by participating in student support programs, such as 
Hornets Tutoring and the Honors Program.  We have also participated in community outreach in several 
ways:  High School Senior Night, KinderCaminata, Smart Start Saturday, World Fest, Major Declaration 
Day, and Día de los Muertos, and by helping History students find internships at local historical 
institutions, such as the Fullerton Museum, Hsi Lai Temple, and the Nixon Library.  Every semester 
students in World Civ classes go on field trips to local museums, art galleries, and places of worship in 
Southern California.  In addition, we invite several guest speakers to our campus and this has become an 
important part of the educational experience of students.  Guest speakers provide students with access 
to other perspectives, add variety to the classroom routine and demonstrate that learning is a 
collaborative enterprise.  We hosted numerous guest speakers in recent years: “Britain’s Brexit Failure: 
An Irish Perspective on Borders”;  a guest lecture on the Hermitage in Bayreuth, Germany;  and visits by 
diplomats from Turkey, Azerbaijan, and Belgium.  Emeritus professor Dr. Emily Teipe organized a 
Women’s history forum in March 2020.  Prof. Kristen Shedd was arranged for a student to appear with 
her in a roundtable discussion, “Using Student Clubs to Promote Retention and Engagement” at the 
Western Association of Women Historians, but the conference was cancelled due to Covid.  We also will 
say much more below about how we feel that hiring a historian to teach African history will fulfill 
College Goals 1 and 2.  We launched proposals for a two-course introductory sequence in the history of 
Africa. 
 
 
 

3.0  Students 

Because there is a nearly infinite amount of student data that can be studied, please focus your analysis 
on the trends that stand out.  The Office of Institutional Effectiveness (OIE) is providing data that will 
help you zero in on bottlenecks, gateways, and student equity issues.  As per accreditation standards, 
OIE data will be broken down by race, ethnicity, gender, and other demographic categories.  One of the 
purposes of this section is to identify inequities and make plans to remedy them. 

3.1  Enrollment demographics 

1. Using the data provided by the OIE, briefly describe the enrollment trends in the program over 
the past five years. 

 
After dipping for three years, History enrollment last year was back up to the level it was five 

years ago.  From 2019-20 to 2020-21, our enrollment grew 14.2%, which is rather surprising given the 
pandemic. (p.2) (All page numbers refer to Appendix A.)  For each of the last five years our fill rates have 
been over 94%, and the average class size has increased slightly. (p.20)  This suggests that our 



5 

enrollment is limited mainly by the number of sections we are allowed to offer, a hypothesis supported 
by the fact that the graph of total enrollment looks very similar to the graph of total sections offered. 
(p.2 and p.20)  The fill rate is a good gauge of student interest.  A 94% rate suggests that we are about as 
close as we can be to meeting student demand.  If all our sections were 100% full, then we would not 
know if there were more students out there who would have signed up for additional sections, had we 
offered them.  This suggests that the History Department needs access to more classrooms in order to 
ensure that all students who wish to take a history class will be able to do so. 
 

2. Using the data provided by the OIE, describe the student population the department serves.  Do 
you have a way of determining which students are majors, for example through a gateway 
course?  Please explain. 

 
The vast majority of students in History classes (84%) are students who intend to transfer to a 

four-year institution.  This is slightly higher than the rest of FC courses (77%), which is not surprising 
because History courses are required by many different majors. (p.6)  Most of our students are in their 
20s, with only one out of three in the age-range that suggests “right out of high school.” (p.6)  The other 
major demographic fact that stands out is that 76% of our students are low income, a bit higher than 
74% for the rest of FC. 

We do not structure our AA and AA-T degrees through a gateway course because we want 
students to be able to sign up for any history class that fits their schedule or interests.  Of course there is 
an argument that the study of history should go in chronological order, but in fact that is not the way 
students necessarily develop an interest in history.  Sometimes their interest goes in reverse-order, i.e., 
becoming intrigued with the recent past, then wanting to learn backwards from there.  Whichever way 
we attract students, we do not want to make scheduling difficult for them by mandating a gateway 
course that all students must take first. 
 

3. Which classes have the highest demand and why?  Are they offered regularly -- at different 
times of the day and week, in different formats (in-person, on-line, hybrid)?  Please explain. 

 
Our introductory courses in U.S., World, and European (Western Civilizations) histories got the 

largest enrollments because they formed the core of our AA and AA-T degrees.  Our U.S. history courses 
have the highest enrollment, likely because in addition to being required of our majors and being 
broadly applicable to both GE Areas C and D, they also fulfill the CSU GE Requirement in United States 
History, Constitution and American Ideals.  We just recently proposed simplifying our degree 
requirements further by moving European history (Western Civ) from the core list to the electives list.  
This reform will most likely result in more students taking World history, and it will align our major 
requirements with those of the Cal State Fullerton History Department, which is our students’ largest 
transfer target. (p.13) 

We offer dozens of sections of our core courses every semester and schedule them so that they 
do not overlap and so that they cover morning, afternoon, and evening.  We have not offered any 
weekend sections.  Most sections meet twice a week, Mon/Wed or Tue/Thu.  In addition, we always 
offer late-afternoon, evening, and Friday classes -- often as once-a-week, three-hour sections.  We also 
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offer core course sections during the summer term. (p.8)  Our World history instructors are experienced 
veterans of online teaching, which allows us to offer close to half of our World history sections as online 
sections.  We have also regularly been offering online sections of History of the Americas and U.S. 
Women’s History. 

Prior to the Covid-19 lockdown, we did not offer any U.S. history classes online because few of 
our full-time instructors were experienced in (or interested in) teaching online. (p.8)  They are now 
somewhat more experienced in online teaching.  We generally try to avoid assigning online sections to 
part-time instructors.  During the pandemic of course, all instructors went remote and some of us got a 
crash course in online pedagogy.  Most of us continue to teach online at this writing.  With more 
experience teaching online under our belt, the department will continue to offer online sections of U.S. 
history in Spring 2022, even as we begin the return to face-to-face classes. 

 
4. Please describe how course offerings match students’ preparation and goals. 

 
Although we teach between 4,000 and 5,000 students per year, only a few dozen graduate 

annually with a history degree.  Encouragingly, the number has been rising, from 24 in 2016-17 to 50 in 
2020-21.  We would like to know more about why our students decide to earn a history degree.  One 
factor among many:  the transfer degree has eclipsed the traditional AA.  Students seem to be opting for 
the “guaranteed transfer” aspect of the AA-T. (p.11)  Some of us say we should simplify the decision and 
just offer the AA-T, but the department has not reached consensus on that yet. 

Most commonly, the History Department serves students who are majoring in something else 
and who are taking history classes to fulfill General Education requirements.  As the chart on p.21 
shows, 100% of history courses fulfill CSU GE and IGETC requirements.  Not every history class is 
available online or in the evening, but plenty of them are, so even a student who cannot attend 
weekday daytime classes can still enroll in History classes and make progress toward their degree. 
 

5. Does enrollment vary by semester?  Please describe how course offerings are adjusted to meet 
student demand and help students reach their academic goals. 

 
The chart on page 8 shows that we consistently offered our core courses (U.S., World, Western 

Civs) every semester and summer session for the past five years.  We do not see anything in the data 
that suggests we need to change our offerings or the way we schedule them. 

3.2  Student Achievement and Equity 

1. Using the data provided by the OIE, briefly describe student achievement rates in your program 
over the past five years:  completion, success, degrees/certificates, transfer, licensing, job 
placement, wage improvements (not all of these measures apply to every program). 

 
As we saw last year when writing our annual update, most of our students complete History 

classes at a slightly higher rate than students complete all other FC classes (82.9% in history in 2020-21, 
compared to 81% in the rest).  But this was part of a two-year decline in completion from the 2018-19 
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high of 87.1%. (p.10)  It is tempting to say that the 6 percentage-point drop was due to pandemic-
related stresses on the students (and also on the instructors), but so far that is just an educated guess. 

Happily, students seem to be passing our classes at steadily higher rates, pandemic be damned.  
In fact, five years ago we were slightly below the rest of FC.  Our success rate was 65.7% in 2016-17, 
compared to 68.2% in the rest of the College.  We then surpassed the College average in 2018-19 and 
we now have a success rate of 72.5%, compared to 69% across the rest of the College. (p.10)   

There are many possible explanations for our steadily increasing success rates.  Perversely, 
higher success rates can be the flip-side of the declining-completion-rates coin.  With more students not 
finishing classes (in part due to the College’s understandably flexible withdrawal policies during the 
pandemic), the number Fs and Ds likely decreased, boosting overall success numbers.  In other words, 
many students who might have failed the class in a “normal” semester instead took the excused 
withdrawal option brought on by the pandemic. 

Naturally, we would like to think that our improving success rates were due to more than the 
many oddities of life in 2020.  Our faculty take thoughtful care to improve syllabi, readings, and 
materials in order to make our courses relevant to our students.  As historians, we followed closely the 
events of the past five years that might well turn out to be historical turning points:  the 
Brexit/Trump/Bolsonaro elections of 2016 (and rising right-wing populism in general), the Covid-19 
pandemic’s exposure of global health care inequities, the world wide BLM and BIPOC demonstrations in 
the wake of George Floyd’s murder, and the end of the 20-year American military occupation of 
Afghanistan.  Historians take it as a regular duty to update their courses as history keeps changing.  But 
sometimes the need to change seems more urgent than others and this is definitely one of those times.  
It is tempting to aver that our students are succeeding at a higher rate because we have succeeded at 
capturing their interest in historical events that allow students to contextualize current events, but that 
would be a strong claim not clearly visible in the data.  It’s a pleasant thought, though. 

Appendix A  does not include wage improvement, job placement, or licensing data because 83% 
of our students say they are interested in transfer.  Studying history might result in a higher wage some 
day, but as part of an academic career leading to a degree.  (It’s hard to isolate any “History effect” on 
future earnings.) 

Again, keeping in mind that each year around only 1% of our students transfer as history majors, 
it is promising to note that the number of history degrees has been going up in recent years, not down. 
(p.11)  It is a little bit worrisome that the number of our transfer students who began studying at a four-
year institution fell sharply from 48 in 2020 to only 10 in 2021.  This might be a pandemic effect, as 
many students’ academic careers were rudely disrupted.  There have also been changes to the labor 
market that might have convinced students to work more hours and go to school fewer hours.  
Compared to the 4,000 to 5,000 students who annually take our classes, the number of transfer history 
majors is small and can vary year to year, but we should keep an eye on the worrying drop to see if it 
proves to be a one-off or something more serious. 
 

2. Please pay special attention to equity issues -- where a group of students has an achievement 
rate that is below average.  What factors can explain this? 
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The OIE data show that when it comes to completing our courses, a few groups overall seem to 
suffer a disproportionate impact:  Black, Latinx, low-income, and non-military students. (p.16)  Not to be 
flippant, but we don’t have much to say about non-military students because they are 97% of our 
students.  In other words, they are hardly a subgroup.  In certain courses, there is a disproportionate 
success impact on Black, Latinx, and Native Hawaiian/Pacific Islander students. (p.18) 

It is not surprising that low-income students complete our classes at a lower rate than do 
higher-income students.  Academic success in the U.S. today tends to correlate pretty closely with family 
income and wealth.  What factors make low-income students more likely to drop a course?  Lots, 
including changing work schedules, changing family-care schedules, loss of a job, loss of a place to live, 
food insecurity, the price of books, the cost of a Wifi connection, the cost and availability of 
transportation to campus, the cost of printing assignments. 

The fact that over the past five years, 446 more Latinx students dropped our courses than 
statistically expected demands our urgent attention. (p.15)  Latinx students are currently a majority of 
FC students (59%).  Undoubtedly, some of the same factors explain this high drop rate that explain the 
fact that 760 of our low-income students did not complete our classes. (p.16).  Because 3 out of 4 of our 
students are low-income and 3 out of 5 of our students are Latinx, there must be a significant number 
who fall into both categories.  In addition to the reasons for dropping listed above for low-income 
students, Latinx students might also be experiencing higher-than-expected drop rates due to the fact 
that none of our full-time faculty is Latinx, our course offerings seem to be Eurocentric, and possibly 
Latinx students feel alienated by specific aspects of our curricula that seem to marginalize Latinx peoples 
as autonomous historical agents. 

Success rates show similar low rates among Latinx, African American, Native Hawaiian/Pacific 
Islander, low-income, and non-military students.  African Americans’ 5-year success rate was 55%, much 
lower than our overall success rates (rising from 65% to 72.5%). (p.16, p.10)  In some courses, success 
rates for Latinx, African Americans, and Native Hawaiian/Pacific Islander students were even lower:  1 in 
3 students failing, sometimes closer to 2 of 3. (p.18)  Again, we can partially attribute this lower rate to 
the factors listed above for the low-income and Latinx group.  And just as none of our full-time faculty is 
Latinx or low-income (well, not terribly low), none of our full-time faculty is African American or Native 
Hawaiian/Pacific Islander.  

Lastly, our degree awards apply only to a tiny fraction of our overall student population, but 
they still show some areas of concern.  For example, white students earn 37% of our transfer degrees, 
despite being only 18.1% of history students, and 16% of the College overall. (p.6, p.13)  For another 
example, our enrollment is tilted toward male students.  Even though 54% of the College is female, the 
female enrollment in history classes is 49.8%.  That is still higher than our male enrollment (46.7%), but 
still four percentage points lower than the entire College. (p.6)  What makes history students whiter and 
maler than the overall student population is a question puzzling History departments across the U.S. 
 
 

3. Does the department have regular discussions about equitable grading, attendance, late-work, 
and extra credit policies, or about other strategies for helping students succeed?  Could 
reforming classroom policies help more students succeed?  Please explain. 
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Yes, and we commend the College and the Professional Learning Committee for bringing these 
issues into the conversation.  Of all the groups we need to focus on, low-income students are the largest 
(with lots of overlap with other categories) and clearly low-income students face multiple challenges 
that they could more easily overcome if they had more money to spend on housing, child care, 
textbooks, parking permits, gas, groceries, and internet service. 

That last factor presents something of a quandary.  Most of us have taken seriously the calls to 
abandon expensive traditional history textbooks (and the ever-expanding universe of bundled publisher 
add-ons) and instead adopt OERs (i.e, free ebooks).  So far, so good, but the switch to OER does not do 
much to help students who lack reliable Wifi access at home.  Our thumbnail impression is that Wifi 
access on campus has improved greatly since before the March 2019 lockdown (nice work, ACT!), but 
this is not much help to low-income students because they have been able to use the common areas 
that provide Wifi, such as the 200 Building and the Library.  Even under “normal” circumstances, it is 
problematic to expect students to use campus Wifi to compensate for the lack of Wifi in the rest of their 
lives.  Low-income students are often working for a wage 30-40 hours each week, so their time on 
campus is likely limited to attending class, not studying in the Library or hanging out in the cafeteria. 

That said, there are actions we can still take to improve completion and success rates among 
low-income, Latinx, African American, and Native Hawaiian/Pacific Islander students.  Despite the digital 
divide of unequal Wifi access, it is probably a good idea to continue adopting OERs.  When it comes to 
finding Wifi, students are resourceful and can solve that problem more readily than they can a several-
hundred-dollar textbook bill.  As detailed by many of our colleagues at recent campus-wide discussion 
and flex day events, we believe that classroom policies can help more students finish and pass a class.  
We learned during the pandemic, for example, that Canvas’s online gradebook allows students and 
instructors to track their grades in real time, so they can more quickly respond when a student is in 
danger of failing the class.  We also learned that many students responded well to leniency in such 
matters as deadlines, attendance lapses, and re-doing assignments.  We often “bent the rules” because 
of the pandemic and thereby learned that judicious use of leniency is a good policy to stick with.  The 
overall goal should be meeting the needs of each student.  Treating all students the same is sometimes 
laudable and necessary, but we should not consign a certain number of students to getting a D or F just 
to uphold, say, a zero-tolerance for late assignments (foolish consistency being the hobgoblin of little 
minds and all that Emersonian wisdom.) 
 

4. Please write a brief Equity Action Plan.  What strategies can you implement to close this gap in 
student achievement within the next five years?  What professional learning, curriculum 
development, or other forms of support does your department need?  

 
We have several strategies for making the History Department more equitable and inclusive. 
1-Hire a new full-time colleague who demonstrates expertise in inclusive and equitable 

teaching.  This will be one of the minimum qualifications in our future job announcement.  We 
traditionally require interviewees to do a brief teaching demonstration.  We will ask applicants to show 
how their teaching demo shows their commitment to inclusive and equitable pedagogy throughout the 
semester. 
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2-Complete our curriculum proposal that decenters European history by moving Western Civ off 
the core list and onto the electives list.  This will communicate to our students that we do not consider 
European history to be a “core” subject, but we do consider it an enriching elective. 

3-Complete our curriculum proposal to add a two-course sequence in African history so that we 
have in our catalog a two-course introductory sequence for each of the five major continents.  (Sorry, 
Australia and Antarctica.  You will remain lumped into World history for the time being.)  Offering 
African history will not only fill an embarrassing gap, but also it will put all five continents on a more 
equal footing.  Enrollment of Black students in History courses has dropped precipitously in recent years, 
from 143 in 2017 to just 78 in 2021. Although we do not have a clear sense of why this occurred, it is our 
hope that offering a sequence in African history will help attract more Black students back to our 
courses and our program.    

4-Hire a new full-time colleague who is an expert in African History so that we can begin offering 
the African History sequence.  Possibly this newly-hired person could also fulfill goal #1 and goal #4 on 
this list.  The most important outcome of this search will be to hire a candidate with expert knowledge 
of the field and a commitment to progressive pedagogy.  We do not at all consider this to be a “diversity 
hire” or an “opportunity hire.”  We consider it to be the necessary next step in making our course 
offerings well-rounded and consistent with progressive changes in the history discipline and Fullerton 
College as a whole. 

It is our hope that other departments are thinking along the same lines.  Although the 
importance of campus diversity is a mainstream narrative, diversity is often framed only in terms of the 
composition of the student body.  While the student body at Fullerton College is culturally very diverse, 
the teaching force remains homogeneous.  Discussions in the History Department as well as the Division 
of Social Sciences take place within an abbreviated portion of the American intellectual and political 
spectrum mainly because there is a lack of racial diversity among faculty.  This not only undermines the 
mission of the College but also leads to the systematic isolation and exclusion of faculty of color from 
the decision-making process at every stage. 

More importantly, simply hiring faculty of color or offering a course on African history to reach 
diversity goals and then ignoring issues of racial climate and social isolation on campus does not 
confront racism.  Faculty and administrators need to address the following issues:  dissatisfaction with 
tokenism and isolation, denial of tenure, inability to effect institutional change, lack of appreciation and 
personal and professional fulfillment, and failure to create campus climates that tangibly embrace 
diversity, equity and inclusion among faculty.  

5-Develop OERs for our World History sequence.  World Civilizations courses (C-IDs HIST 150 and 
160), for example, are offered at most California community colleges to fulfill GE requirements.  Most 
textbooks range between $60 and $150.  Many students don’t buy the required textbooks.  Currently 
there are very few OER available for World Civilizations courses.  The few available textbooks lack 
diversity, analytical depth, and present decontextualized facts and disconnected events that deprive 
students of an authentic understanding of world cultures and geopolitics.  Prof. Anu Mande has already 
reviewed the available resources for World Civ, Western Civ, and US History courses.  She would like to 
collaborate with other faculty to create new content and utilize relevant OER from other History courses 
to develop a World Civ sequence that will meet the needs of most instructors and students.  Her 
collaborative project aims to:  
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● promote student equity by eliminating textbook costs for World Civilizations courses (C-ID HIST 
150 and HIST 160). 

● increase student exposure to diverse and inclusive content by introducing them to the 
contributions of artists, thinkers, and writers from underrepresented groups and cultures. 

● build a supportive community of OER advocates and share course materials. 
● create quality resources to improve student learning. 
● provide an engaging learning experience for students.  

  
 6- More generally, work collaboratively to go over course materials to ensure that our readings, 
lectures, discussions, and assignments contain a multitude of voices and perspectives so our diverse 
student body can recognize their own experiences and heritages in the histories we teach, as well as be 
properly exposed to the histories of peoples from different backgrounds. 
 
  

3.3  Student Achievement and Pathways 

1. Using the data provided by the OIE, briefly describe how students have moved through the 
program over the past five years:  unit accumulation, prerequisites, corequisites, substitutions, 
gateway courses, and bottleneck courses.  (Not all of these measures apply to every program.) 

 
The data on page 19 show that many of the courses with the highest withdrawal and repeat 

rates are also courses with our highest overall enrollments (p.3).  This might be an indication of a 
bottleneck, or it might indicate that there are just a large number of students in those classes.  As a 
department, our course offerings are “flat.”  We have no prerequisites or corequisites and we do not 
insist that students take the courses in a particular order.  There are also no restrictions on students 
repeating a course.  Even for our sequences that extend chronologically over two courses, such as HIST 
112-113 (World Civilizations to and since 1550), it’s more important to us that students have the 
flexibility to fit the class into whichever semester they are able to, rather than to take 112 first and 113 
second.  Frankly, sometimes students learn more by going backwards chronologically, seeing the origins 
of events and phenomena they studied in the course that covered the second half of the sequence. 

That said, the data provide eye-opening insights into the wide variation in success rates among 
sections in three of our courses: 127, 170, and 270. (p.18)  We will need to do further research here 
because an immediate pattern does not leap out.  For example, 127 and 170 usually have many 
sections, taught by many different instructors, full- and part-time, and they are offered at different 
times of the day and week.  HIST 270, on the other hand, has been taught at the same time slots by the 
same full-timer for years.  The History Department faculty has not had in-depth discussions about 
grading standards or using similar methods to measure student performance, but this data tells us that 
it is time to start doing that. 
 



12 

2. For transfer degree programs:  Are your current requirements in line with the Transfer Model 
Curriculum, or have you added extra steps, such as prerequisites?  If you added extra steps, 
please explain. 

 
We have been following the recommended state TMC for almost a decade and we have added 

nothing to it -- no prerequisites.  As we mentioned before, though, we have launched a curriculum 
proposal to simplify the “core” courses for our AA-T degree.  The existing core consisted of U.S., World, 
and Western Civ two-course sequences, and we allowed students to mix and match World and Western 
Civ classes, somewhat confusingly.  We have proposed moving Western Civ out of the core and onto the 
electives list, which will greatly simplify the AA-T for students and counselors.  The new core will just be 
two courses of World history and two courses of U.S. history.  It also more accurately reflects our 
consensus opinion about where European history belongs in the program, an opinion shared by our 
history colleagues at Cal State Fullerton, who no longer teach an introductory Western Civ course.  
 

3. Please provide an update on the curriculum mapping you have done, perhaps in collaboration 
with Counseling.  Are all programs (degrees and certificates) mapped?  Based on course 
offerings for the last two to three years, could a student complete the map(s) you have created?  
If so, please demonstrate this with some facts from your schedules.  If not, how will you address 
these discrepancies? 
 
All full-time history professors spent a very productive Flex Day with counselor Alexandria 

Rosales, who expertly walked us through the mapping process.  The result was a clear curriculum map 
that a student can follow to earn a history AA-T in two years.  We are glad to report that our schedule 
will help such a student.  Every semester, we offer multiple sections of the core courses, U.S. and World 
history, and also always a half-dozen or more sections of electives.  Even beyond those offerings, many 
courses on the electives list are frequently offered by other departments, such as Ethnic Studies courses 
in African American history, Chicana-o history, American Indian history, and Asian Pacific Islander 
American history. 

 
4. Do the data reveal differences among your AA, ADT, or certificate programs (in enrollment, 

completion, or success, for example)?  Please explain. 
 

Other than the fact that students seem to be getting the AA-T more frequently than the AA (and 
why wouldn’t they?), there are no discernible differences, probably because on paper there is no 
daylight between the two degree requirements.  The steady shift of students away from the AA and 
toward the AA-T over the past few years indicates that the department should consider scrapping the 
AA entirely and only offering the AA-T, and we will continue to have a conversation about this. 
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3.4  Faculty 

1. Using the data provided by the OIE, briefly describe the faculty workload over the past five 
years:  FTF (full-time faculty), PTF (part-time, or “adjunct” faculty), FTEF (full-time equivalent 
faculty), WSCH per FTEF (weekly student contact hours).  (Not all of these measures apply to 
every program.) 

 
Over the past five years a majority of history sections have been taught by full-time faculty, but 

only a slight majority (always below 60%). (p.20)  In other words, it’s basically a coin-flip that determines 
whether the section a student signed up for is taught by a full-timer or an adjunct.  We are lucky to have 
committed and talented adjunct instructors, many of whom have taught here for years and many of 
whom will no doubt be full-timers somewhere some day.  But even the most dedicated adjunct does not 
get an office in which to hold office hours, nor are they paid well enough to offset the time spent 
outside of class reading and evaluating students’ written work, of which we require quite a bit in every 
history course.  Our students would benefit greatly from having more full-time history instructors and 
adjunct instructors who could hold regular office hours on campus. 

Our average class size, WSCH, and FTES/FTEF graphs are basically flat lines, so there is not much 
to say there, other than that our CurricUNET-mandated class-sizes are 40 and 45 students, compared to 
35 students in departments that teach in a similar manner.  Many of us have moved away from a 
lecture-only teaching style, which means more organizing of student activities in class and more prep 
work and grading for the instructor.  We are considering changing our courses on CurricUNET in order to 
reach the 35-student description. 
 
 

2. If your department plans to request hiring a full-time faculty member, this is the place to make 
the argument.  Please discuss hiring needs in reference to data analyzed in sections 3.1 to 3.4. 

 
The History Department is making changes that will make our pedagogy more inclusive and 

equitable, and our College more anti-racist.  Heavy reliance on part-time faculty and a lack of expert 
instructors in African history is holding us back.  Our faculty is a diverse group, but it is not as diverse as 
our students, groups of whom are performing below parity when it comes to course completion, course 
success, and degree attainment.  Hiring a full-time faculty member is the most high-impact way to get us 
closer to our goals of teaching with an inclusive and equitable pedagogy and helping to make the College 
an anti-racist institution.  The second-most high-impact change would be to compensate adjunct faculty 
for all the work they do outside of class and also provide them with offices on campus. 

Please refer to our New Strategic Action Plan #1 for our full proposal on this African History new 
hire request. 

3.5  Covid 

Using the data provided by the OIE,  briefly describe how the Covid 19 pandemic affected your 
department and how your department has adjusted.  Did you make temporary changes?  Or have you 
adopted new, long-lasting practices that enhance teaching? 
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The sudden switch on online teaching in March 2020 was jarring for some of us, but relatively 

comfortable for those of us who have been teaching online for years, using cutting-edge tech to keep 
students engaged and focused in a remote setting.  We are a diverse bunch.  Some of us could not wait 
to get back in the classroom.  Others could wait for a vaccine mandate first.  And some of us continue to 
explore and adopt the latest online teaching tools.  The pandemic probably had the biggest effect on 
those of us who had taught online the least, or even not at all.  For some newbies, lessons learned will 
be applied to the return to the classroom.  Canvas, for example, provides a good way to organize course 
materials and communicate with students (especially the grade book,) even for students taking in-
person classes.  Many of us intend to keep using Canvas after the prolonged period of remote 
instruction comes to an end.  It is also likely that we will continue to offer online sections of our most 
popular courses, HIST 170 and 171 in order to accommodate students who appreciate that flexibility.  
Before Covid, we did not offer the U.S. courses online. 

3.6  What has not been asked? 

Please tell us about other ways your department has been successful, ways that the previous questions 
might have missed. 
 

Over the last four years History Dept. faculty members have performed service to the 
department, the division, the College and the community.  Profs. Negus and Shedd have mentored 
graduate students in the District’s Future Instructor Training Program.  Profs. Ashenmiller and Shedd 
have served on the Faculty Senate.  Prof. Tribbe has served on the Student Learning Outcomes 
Assessment Committee, as Data Coach for the Social Sciences Division, and on the Social Sciences 
Scholarship Committee.  He also appeared as a historical expert in a documentary aired on the Los 
Angeles PBS affiliate channel, KCET, and in an episode of the New York Times’ “Retro Report” 
documentary series.  Prof. Mande served on the Distance Education and Open Educational Resources 
committees.  She also set up a YouTube channel that includes open educational resources on select 
topics in world history.  Prof. Ashenmiller served on an anti-racism task force, a guided pathways work 
group, the Accreditation Steering Committee and the Program Review and Planning Committee.  Prof. 
Shedd has been the main faculty advisor to the History Club for several years and also serves on the 
College’s Sustainability Committee.   Prof. Kristen Shedd also arranged for a student to appear with her 
in a roundtable discussion, “Using Student Clubs to Promote Retention and Engagement” at the Western 
Association of Women Historians, but the conference was cancelled due to Covid.  Department faculty 
have been a regular presence at campus events such as High School Senior Night, Smart Start Saturday, 
KinderCaminata, and Major Declaration Day. 
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4.0  Outcomes 

4.1  Program Student Learning Outcomes (PSLOs) 

Since the last self-studies, the College adopted new Institutional Student Learning Outcomes (ISLOs) and 
new design principles for PSLOs.  Please describe your department’s PSLO revisions to date, and your 
PSLO plans. 
 

The History faculty members worked on PSLOs on two consecutive flex days and we have 
finalized the language: 

1. Explain causation, change and continuity, and historical complexity through analysis of historical 
events and arguments. 

2. Develop and present one’s own historical conclusions by crafting convincing and well-supported 
arguments. 

3. Demonstrate historical empathy through analysis of globally diverse historical sources and 
perspectives. 

 
History Department PSLOs fall under the first three of the College’s five new ILSOs: 

1. Communication: Communicate clearly and effectively for a variety of audiences. 
2. Critical thinking and information competency:  Analyze and synthesize data/information in a 

variety of forms (numerical, textual, graphic) for the purpose of interpretation, problem-solving, 
and decision-making. 

3. Global systems awareness and ethical citizenship: Analyze the interconnectedness of racial, 
cultural, political, social, economic, and environmental issues from multiple perspectives and 
recognize the individual agency and collective responsibility necessary for positively influencing 
those systems. 

 

4.2  PSLO Assessment 

The new PSLO design principles encourage departments to use PSLOs as a way of gauging student 
learning once they have completed a degree or certificate, not just when they have completed a single 
course.  Please describe how PSLOs are assessed or will be assessed in your department. 
 

Our course offerings are “flat.”  They are introductory, 100-level and 200-level courses that 
prepare students for transfer and majoring in history at a four-year institution.  We have no capstone or 
senior seminar-type course, largely because we don’t teach any juniors or seniors. 

Once we have finalized our new PSLOs, we will have to rely, at first, on retroactive assessment, 
making use of existing assignments and activities.  In other words, since we didn’t know who our majors 
were before they graduated, we will have to assess their PSLOs after they have graduated. 

We plan to improve the way we assess PSLOs by figuring out in advance who our majors are and 
developing assignments that can assess their PSLO attainment. 
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4.3  CSLO Assessment 

Briefly describe the timeline your department uses to assess CSLOs on a regular basis and how you use 
the results to make improvements.  This discussion should be based on SLO data, which is available on 
eLumen.  (Your division’s SLO reps can help with this.)  Please include relevant CSLO charts or graphs in 
an Appendix.  Since the last self-study, you should have assessed the CSLOs of every course that you 
have taught, at least once.  If that is not the case, please describe how you will accomplish this as soon 
as possible. 
 

We have assessed CSLOs in almost every course we have offered over the last three years.  (See 
chart below.)  For the most part, we have been pleased with students’ high level of CSLO attainment, so 
we have only made minor changes to the wording of CSLOs.  The latest CSLO attainment report from 
eLumen shows the following attainment levels in our core courses: 
 
HIST 110:  93.02% 
HIST 111:  88.59% 
HIST 112:  96.10% 
HIST 113:  87.50% 
HIST 170:  87.10% 
HIST 171:  90.60% 
 
 

HIST Dept                

SLOA 
schedule 110 111 112 113 127 151 152 154 165 170 171 190 191 270 275 

Fall 2016 x x   x x    x x   x x 

Spring 2017 x      x   x x   x  

Fall 2017  x    x          

Spring 2018 x      x         

Fall 2018  x    x    x x     

Spring 2019 x x     x    x     

Fall 2019 x x    x    x  x   x 

Spring 2020 x  x x   x   x x  x x  

Fall 2020        x x       
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4.4  SLO Equity Analysis 

1. Looking at CSLO attainment data, do you find significant differences by race, ethnicity, gender, 
and other categories?  Please include some illustrations of this data in the Appendix.  Describe 
here what the data shows.  What strategies will you use to close the attainment gaps among 
groups of students?  What kinds of professional learning would help? 

2. Compare the equity analysis in this section to the equity analysis in Section 3.2.  Are there some 
groups who have lower completion and success rates AND lower SLO attainment rates than 
other groups?  Can new departmental strategies close both gaps?  Please explain.  [For example, 
many departments found that their SLO attainment gaps are quite a bit smaller than their 
success gaps (or the gaps don’t exist).  This might mean that many students who get a D or 
lower in a course are actually learning the material (i.e. attaining the SLOs) but they are winding 
up with a failing grade for other reasons:  absences, tardies, missed assignments, missed exams, 
poor performance on high-stakes assignments.] 

 
The data packet provides stark numbers showing that over the past five years some student 

groups did better in History classes than others did.  About three out of every four white or Asian 
students in a History class got a passing grade, while fewer than 2 out of every 3 Latinx students passed, 
and just over 1 out of every 2 African American students passed. (p.16)  Course completion stats (p.15) 
do not show such wide disparities, so we cannot simply say that the lower success rates among some 
groups is due to many students not finishing the semester.  We also seem to be attracting white 
students at a much higher rate than students from other groups.  One out of every three History majors 
has been white (p.17), even though only one out of every six FC students is white. (OIE, “Fast Facts,” 
https://ie.fullcoll.edu/data-dashboard-faqs/). 

Our classes attract male students more than female students.  Our enrollment has been 49.8% 
female, lower than the 53.1% female enrollment in classes in the rest of the College.  Our enrollment 
has been 46.7% male, larger than the 42.3% male enrollment in classes in the rest of the College. 

Our low-income students also struggle to pass.  Even though they trail other students by only 
four percentage points in their rate of completion (p.15), they are more than twice that far behind in 
terms of passing classes, trailing more affluent students 67.5% to 76.1% in our overall course success 
rate. (p.16) 

What appears significant to us is that these percentage differences in course success do not 
replicate themselves in the CSLO data we have been able to see on eLumen.  Students in groups that as 
a whole experience less success in our classes did not come in so far behind their peers in other groups 
when it came to CSLO attainment.  CSLOS Attainment numbers vary by course, but are generally much 
higher than the 72.5% departmental course success average. (p.10)  Notice that almost all the 
percentages below are higher than 72.5. 
 
HIST 110 overall CSLOs attainment 

Female     87.19% 
Male     89.53% 
No stated gender   83.33% (n = 6) 
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Economically disadvantaged  92.75% 
Foster youth    n = 0 
Military veteran    100% (n = 3) 
African American   77.78% 
American Indian / Alaska Native  100% (n = 12) 
Asian     89.11% 
Filipino     93.75% 
Hispanic    86.24% 
Pacific Islander    n = 0 
Unknown    100% (n = 12) 
White Non-Hispanic   90% 
 
HIST 111 overall CSLOs attainment 

Female     98.45% 
Male     94.53% 
No stated gender   100% (n = 3) 
Economically disadvantaged  100% (n = 3) 
Foster youth    n = 0 
Military veteran    100% (n = 3) 
African American   88.89% (n = 9) 
American Indian / Alaska Native  100% (n = 9) 
Asian     96.97% 
Filipino     100% (n = 9) 
Hispanic    95.35% 
Pacific Islander    n = 0 
Unknown    100% (n = 8) 
White Non-Hispanic   96.55% 
 
HIST 112 overall CSLOs attainment 

Female     93.02% 
Male     81.25% 
No stated gender   100% (n = 8) 
Economically disadvantaged  100% (n = 24) 
Foster youth    100% (n= 8) 
Military veteran    100% (n = 8) 
African American   70.00% 
American Indian / Alaska Native  100% (n = 8) 
Asian     94.74% 
Filipino     50% 
Hispanic    81.25% 
Pacific Islander    100% (n = 8) 
Unknown    100% (n = 16) 
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White Non-Hispanic   100% (n = 160) 
 
HIST 113 overall CSLOs attainment 

Female     93.02% 
Male     81.25% 
No stated gender   100% 
Economically disadvantaged  85.83% 
Foster youth    100% (n = 8)    
Military veteran    100% (n = 36) 
African American   95.24% 
American Indian / Alaska Native  91.67% (n = 12) 
Asian     90.15% 
Filipino     83.78% 
Hispanic    86.50% 
Pacific Islander    100% (n = 3) 
Unknown    71.43% 
White Non-Hispanic   87.40% 
 
HIST 170 overall CSLOs attainment 

Female     87.68% 
Male     85.93% 
No stated gender   100% (n =18) 
Economically disadvantaged  90.89% 
Foster youth    n = 0    
Military veteran    82.76% 
African American   95.24% 
American Indian / Alaska Native  91.67 (n = 12) 
Asian     90.15% 
Filipino     83.70% 
Hispanic    86.50% 
Pacific Islander    100% (n = 3) 
Unknown    71.43% (n = 3) 
White Non-Hispanic   87.40% 
 
HIST 171 overall CSLOs attainment 

Female     91.72% 
Male     89.67% 
No stated gender   90% (n = 20) 
Economically disadvantaged  88.12% 
Foster youth    n = 0    
Military veteran    82.76% 
African American   88.89% (n = 18) 
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American Indian / Alaska Native  n = 0 
Asian     92.44% 
Filipino     96.30% 
Hispanic    89.38% 
Pacific Islander    66.67% (n = 3) 
Unknown    100% (n = 3) 
White Non-Hispanic   92.57% 
 

What this data suggests to us is that there was a sizable group of students -- several hundred 
each semester, of various backgrounds -- who learned the material in our classes and demonstrated this 
by attaining the CSLOs.  Nevertheless, while most of their peers were able to translate that learning into 
a passing grade, this group did not.  For one reason or another, they failed the class despite grasping its 
key concepts and skills.  Call them the “SLOFs.”  (Attained the SLOs, but got an F.)  It is certainly unjust 
that low-income students should make up such a large chunk of the SLOFs.  We do not want income 
level to be an insuperable barrier for our students.  It’s already enough of a barrier in the rest of their 
lives.  Similarly, students should not be more likely to fail our classes, nor should they feel alienated 
from our major, just because of what the Supreme Court used to call “accident of birth,”1 i.e. being born 
with a certain phenotype or double-X chromosomes. 
 We feel this data reinforces taking actions outlined above in our equity action plan.  Our full-
time faculty are taking actions to make their classes more equitable and inclusive.  We intend to hire a 
new colleague who shares this mission.  As an African history specialist, this new instructor will offer 
classes that will attract students who might currently be put-off by some of our Eurocentric course 
offerings.  As a full-timer, this new colleague will ensure that more of our students benefit from the 
laser-focus of a full-time instructor. 

In the meantime, we will continue current equity and inclusion efforts.  Two History professors, 
Drs. Negus and Shedd, have been mentoring graduate students who seek a career teaching history 
through the District’s Future Instructor Training Program, which is designed to get history instructors 
from historically under-represented backgrounds into the grad school-to-teaching pipeline. 

We also are in the middle of making our degree requirements less Eurocentric, more focused on 
World history.  Prof. Mande is developing OERs for the World history sequence that will help remove 
textbook costs as a barrier to students in those sections.  World history sections are a sizable chunk of 
annual enrollments.  Over the last five years, World history students were one of every four history 
students. (p.21)  Combined with the growing adoption of low-cost or zero-cost textbooks in our U.S. 
history classes, the new World history OERs will allow most students to earn a history AA-T without 
having to buy expensive textbooks in most of their history classes. 

The theory that many of us share about SLO attainment rates being higher than course success 
rates is that many capable students just are not able to finish the semester, often for reasons beyond 
their control -- family issues, transportation troubles, sudden changes to work schedules, etc.  The 
pandemic was another disruption that caused many students to stop coming to class, even after classes 
went remote.  (Broadband access is an obvious culprit here.)  Some of us started doing the unthinkable 

                                                             
1 U.S. vs. Wong Kim Ark, 169 U.S. 649 (1898). 



21 

by sending text messages to disappeared students, a step beyond the traditional emails and Canvas 
messages.  Text messages were able to convince a handful of students to return to class or sign up for it 
the next term.  It’s hard to know how many of them would have done so anyway, but it suggests that 
communicating directly to students’ phones, rather than to their email accounts, might be something 
we need to do on a regular basis.  We would appreciate the College’s help in setting up ways for 
instructors to send text messages to students without having to use their personal phones or reveal 
their personal phone numbers. 
 

5.0  Other Areas of Program Effectiveness 

5.1  Your Department and General Education 

1. Using the data provided by the OIE, please look at students who take your courses for GE credit. 
2. What role does your department play in helping students complete the GE pathway? 
3. Do you offer GE courses at a variety of time slots and at a frequency that allows students to 

fulfill GE requirements? 
4. Please take into account daytime, evening, weekend, and online classes to provide a brief sketch 

of your GE course availability. 
 

History faculty take a certain amount of pride in the fact that all our courses fulfill CSU GE (Areas 
C and D) and IGETC.  Half our courses, and ⅚ of our core courses, have been offered in evening time 
slots. 

It is not yet true that students can take ALL of our courses online, pandemic semesters 
excepted.  Although two of our five full-time faculty are long-time, experienced online instructors, the 
rest of us had -- until recently -- little or no experience teaching remotely.  These instructors quickly 
learned how to do a decent job on Canvas, but they also generally feel that their pedagogy is much more 
effective in the classroom, or in a hybrid format that mixes classroom and online learning.  Nonetheless, 
we plan to offer some sections of our core courses (HIST 170 and 171) online in the future in order to 
provide access to students who appreciate the flexibility. 
   

5.2  Outside Influences on Your Department 

1. Describe any laws, regulations, trends, policies, procedures, or other influences that have an 
impact on your program.  Please include any other data that may be relevant to student 
achievement, learning, and trends within your Basic Skills, CTE, or Transfer Education programs. 

2. Make sure you are including all degree and certificate programs, including the College’s GE 
program. 

3. Please also consider not only your courses, but also prerequisite and corequisite courses that 
might be offered by a different department. 

4. If AB 705 applies to the program then how are you meeting its mandates? 
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Again, with a modicum of pride, the History Department has never had prerequisites or 
corequisites.  We do not even require students to take our class in chronological order, even though one 
could make a case for learning history in the order it happened.   

There have been recent changes in College- and State-level graduation requirements.  Recent 
developments at the state level and at CSUs that are beyond our department’s control have negatively 
affected our enrollment, and will likely do so even more in the future.  Until 2019, CSU Fullerton 
required a world history course as a part of its GE requirements.  Naturally, many students took our 
department’s HIST 112 course since doing so fulfilled their CSUF requirement.  However, in 2019 CSUF 
dropped world history from its GE requirements.  This is clearly the major factor in the reduction in 
demand we have seen over the past few semesters for our World Civ courses. 

We anticipate that new CSU and statewide community college requirements for Ethnic Studies 
courses will also to some degree affect enrollments in our U.S. history courses, especially our core HIST 
170 and 171 courses, the two-course sequence in U.S. history.  Currently, students must take a course 
that fulfills the “United States History, Constitution and American Ideals, Category 1” GE requirement to 
graduate from a CSU.  Again, many students who intend to transfer to a CSU fulfill this requirement at 
FC by taking a course either in History or Ethnic Studies, which are the only two departments whose 
courses meet this requirement.  If the impending requirement for a course in Ethnic Studies for all FC 
graduates does double duty and also fulfills this U.S. History, Constitution and American Ideals 
requirement, we anticipate that it will lead to some degree of reduced enrollment in our U.S. history 
courses.  Students can satisfy both requirements in one fell swoop.  Furthermore, many of our courses 
fulfill the current multicultural graduation requirement, as do nearly all Ethnic Studies courses.  If the 
students fulfilling the Ethnic Studies requirement will also automatically fulfill the multicultural 
requirement, it may also have a some impact on History enrollment.  We support the new CSU and 
community college Ethnic Studies requirements, but we hope to maintain a robust role for History 
courses in the college’s general education program since we believe our field is critical in developing 
self-awareness and responsible citizenship.  We recognize that part of this will require us to step up our 
game in attracting more students to our major and to our classes regardless of graduation requirements 
by convincing them of the importance, relevance, and joy of studying history. 

The national political climate is also having an impact on the teaching of history.  The History 
Department by its very nature discusses many controversial issues in all of our classes, including themes 
of power and domination, extreme and mass violence, racism and other forms of oppression, conquest 
and imperialism, and other issues that can be uncomfortable for students to consider, especially when 
studying these issues challenges the triumphalist narratives of U.S. and Western history that many 
students learned in earlier grade levels.  History is also by nature revisionist, meaning that the past is 
constantly reconsidered from new angles and new interpretations -- a fundamental part of our discipline 
that nonetheless can prove upsetting to those with a more static view of the past and who do not 
appreciate having their notions undermined.  All of this requires open dialogue with our students, often 
on topics that can be unsettling to discuss in class.  We were thus very concerned last year when 
NOCCCD failed to adequately defend and protect the academic freedom and safety of one of our faculty 
colleagues in Cypress College’s Communications Department when they came under attack from 
conservative media after a brief portion of a Zoom class discussion was made public by a student.  We 
call for and expect the District to act more appropriately in the future to protect its educational mission, 
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since it is likely that faculty will continue to face attacks from those who are opposed to thinking 
critically about history and society.  Otherwise, we can expect a chilling effect on our discipline (and 
others) that would severely undermine the mission of the College. 

AB 705 does not apply to History courses. 
 

5.3  Your Program’s Active and Applied Learning and High-Impact Practices 

1. The College wants to create an inventory of faculty efforts to make learning active and applied.  
Please briefly describe opportunities your students have to apply and deepen knowledge and 
skills through projects, internships, co-ops, clinical placements, group projects outside of class, 
service learning, study abroad, and other experiential learning activities that you intentionally 
embed in coursework, or elsewhere in your program. 

2. Are there institutional barriers hindering your department’s ability to offer or enhance these 
learning experiences for students?  Please explain.  
 

Since the College began Supplemental Instruction -- now Hornets Tutoring -- several years ago, 
history instructors have taken advantage of the opportunity to have an embedded tutor who attends 
the class along with the students and then meets with them in smaller groups to build academic skills 
and spend more time engaging course materials.  We fully intend to continue using Hornets Tutoring 
and we encourage the College to expand Hornets Tutoring to adjunct instructors, who need to be 
compensated for the time they spend meeting with the embedded tutor. 
 Every semester for the past four years Prof. Shedd has advised the History Club, a student-run 
club that is self-governing and student-directed.  It allows students to pursue their historical interests 
(even if they skew towards studying World War II-era aircraft) and go through the leadership-building 
experience of bounded self-rule.  The Club meets on campus to hear presentations from peers, watch 
films, play games, and recruit new members.  It has also gone on field trips to the Fullerton Museum and 
the Muckenthaler Center for the Arts. 
 In Spring 2019 Prof. Ashenmiller co-led a Study Abroad semester in London, UK, where he 
taught U.S., Modern British, and early European history, a group of 35 students and taking advantage of 
the location to go on field trips to places such as Stonehenge, Bath, Stratford-Upon-Avon, Oxford, 
Cambridge, the Globe Theatre, Trafalgar Square, the Palace at Westminster, the Imperial War Museum, 
and the Churchill War Rooms.  Study Abroad is about as high-impact as a high-impact practice can get. 
 Over the past four years, Prof. Shedd has offered five honors sections in U.S. history.  Honors 
sections are high-impact because they halve the number of students in the room, allowing the instructor 
the flexibility to conduct seminar-style classes, assign student presentations, and advise students 
presenting work at honors conferences. 
 Over the past four years, Profs. Negus and Shedd have mentored graduate students from 
diverse backgrounds who are interested in pursuing teaching as a career through the District’s Future 
Instructor Training Program. 
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The Department has also offered students open forums and guest speakers, such as Prof. 
Teipe’s 2020 Womens’ History Forum and Prof. Yeganehshakib’s speaker series featuring diplomats 
from Turkey, Azerbaijan, and Belgium. 
 

6.0  Planning 

6.1  Progress on Previous Strategic Action Plans 

1. Please briefly describe the goals (Strategic Action Plans, SAPs) from your last self-study.  How 
much progress have you made on them?  If you have reached a goal, explain how it allows 
ongoing improvement, especially if you received additional funding. 

2. If additional funds were NOT allocated to you in the last review cycle, how did the LACK of funds 
have an impact on your program? 

 
Previous goal 1: Screencasting.  Prof. Anu Mande uses Screenflow and Prompt Smart Pro on a regular 
basis to create and record content for World Civ courses.  The annual cost for this software and media 
library is approximately $209 per year.  Prompt Smart Pro costs about $20.  Although we had included 
the costs of Screenflow in the previous self-study, our faculty did not make use of the funds during the 
pandemic.  Since campus was closed, Anu Mande chose to pay for it herself for the last 2 years.  We 
assume the reimbursement process for upcoming renewals will be easier. 
 
Previous goal 2: Part-time administrative assistant.  This was not funded.  We asked for assistance with 
the mounting reporting burdens that are piling up on every department in the College, not just History.  
In the middle of a semester of ful-time teaching, we find ourselves increasingly torn away to attend to 
CurricUNET, SLO reporting, and program review.  Naturally, there are some core tasks that must be 
done by the full-time faculty, such as hiring committees.  But other tasks, such as CurricUNET, are 90% 
clerical and should be handled by somebody who understands CurricUNET better than we do.  Not only 
do we spend hours doing it, we are bad at it. 
 
Previous goal 3: FT hires with expertise in African and Asian history.  This was not funded.  As stated 
above, we have focused this request to making the case that we need a full-time African history 
specialist. 
 
Previous goal 4: Classroom assignments in the middle of the weekday.  Not dependent on additional 
funding.  Under the leadership of our coordinator, Prof. Matt Tribbe, history instructors have begun to 
see some class times and class rooms open up in the middle of the day, which is prime-time for student 
enrollment.  We look forward to more of this. 
  
Previous goal 5: Collaborative teaching.  Not dependent on additional funding.  Not much to report. 
 
Previous goal 6: Field and exchange programs.  Not dependent on additional funding.  Not much to 
report. 
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6.2  New Strategic Action Plans 

Please write brief, concrete plans that you will accomplish over the next four years.  Your plans might 
include requests for additional funds.  The Program Review Committee will read these and either 
endorse the request or ask for more information.  Please keep in mind that the Committee’s 
endorsement does not guarantee additional funding.  The President’s Advisory Council and Faulty 
Allocation Committee play major roles in allocating funds and prioritizing new faculty hires. 
 

Please number each of your plans.  This will help to keep track of them.  Also, make sure that each 
funding request includes the following elements: 

1. It is supported by the data and analysis in previous sections of this self-study. 
2. It fulfills a part of the College mission, vision, goals, or objectives. 
3. It explains how the request helps the College attain student equity. 
4. There is a measurable way to tell if the extra funding will be effective. 
5. It considers whether you can reach this goal (or parts of it) without additional funding. 
6. Please give a dollar amount, or best estimate.  If you can identify a funding source, then please 

name it.  If you can put the request into one of the following categories, please do so:  
Personnel, Facilities, Equipment, Supplies, Computer Hardware, Computer Software, Training, 
Other. 

 

Plan #1:  Hire a full-time colleague who is an African history expert. 

Despite its laudable ongoing efforts to become an anti-racist institution, elements of structural 
racism persist at Fullerton College, and the History Department has heretofore been complicit in this 
problem.  How else can we explain the fact that over its 108 years of existence Fullerton College has 
offered history survey courses focused on every major region of the world except for Africa, the second-
most-populous continent and the one on which the earliest human communities formed?  The answer 
seems clear, if uncomfortable: until now we have not considered Africa to have histories important 
enough to be worth teaching our students.  This obviously must change, and it must change 
immediately.  The History Department is therefore excited to begin remedying this troubling omission 
from FC’s curriculum by seeking approval to hire a full-time historian of Africa to teach the two-course 
African History survey we are in the final stages of developing. 

We draw our inspiration for this proposal in part from the College’s and District’s calls for all of 
us to work energetically toward making Fullerton College a truly anti-racist institution.  According to 
Fullerton College’s official anti-racism statement, we should take concrete steps to “Engage in critical 
reflection to identify how anti-Blackness and racism are perpetuated in our practices, policies, and 
beliefs. . . . Devise a comprehensive strategy for addressing anti-Blackness and racism.  Lift Black voices 
and provide affirmation, support and resources for students, faculty and staff [and] Strengthen our 
efforts to recruit and hire Black, Indigenous, and People of Color in all areas of the college.”  We in the 
History Department have identified a pernicious form of institutionalized racism at Fullerton College, 
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and we strongly assert that hiring a full-time expert in African history who is committed to equitable and 
inclusive teaching practices would represent significant tangible progress toward achieving these anti-
racism goals that are central to the College’s mission. 
  We raised the need to hire a full-time professor of African history in our most recent Program 
Review and subsequent yearly updates, and our proposal was granted the “Exceeds Expectations” 
ranking by the Program Review Committee last year.  Teaching African history presents unique 
challenges that cannot easily be met by an adjunct professor.  Africa has an extremely complex past, 
with more present-day countries than any other continent and, before the emergence of modern states, 
a dizzying assemblage of cultures, communities and polities with histories dating back many thousands 
of years, whose records are as much archaeological as historical.  Only a highly proficient full-time 
professor will have the necessary grasp of the rich and variegated histories of African civilizations as they 
developed over many millennia to be able to teach these histories on their own terms rather than 
imposing hegemonic Western notions of “progress” or “development” on them.  With this proposed 
hire, Fullerton College will be better able to fight anti-Blackness by expanding our students’ (and by 
extension our community’s) knowledge not only of a continent thus-far underappreciated (and, let’s 
face it, disrespected) due to racist indifference, but also the heritages of millions upon millions of people 
around the world who can trace their origins to historical African societies.   
  In terms of the need for a new full-time faculty member more generally, the History 
Department’s numbers look similar to those of many other departments that are likely making hiring 
requests. An unacceptably high percentage of our sections are taught by adjunct professors (around 
45%, with usually 10 to 11 adjunct professors employed each semester).  A decade ago we had 8 full-
time professors; we currently have 5, with one of those likely to retire in the next two or three years.  
The fill rates for our classes each semester always approach and sometimes exceed 100% at census.  We 
therefore have a clear need for another full-time faculty member, and an even more pressing need for 
an African historian in particular to diversify our course offerings and contribute to Fullerton College’s 
moral imperative to become an anti-racist institution.  There is an added sense of urgency this year in 
that Fullerton College is far from alone in having neglected African history, and other colleges and 
universities in California will likely be making similar moves to redress this unacceptable situation on 
their own campuses. Given the relative dearth of well-qualified Africanists, it is important to move 
quickly on this proposed hire so we might choose from the best possible candidates before they are 
invited to join other institutions. 
  We understand that the District has not shown much urgency this year in hiring additional 
tenure-track faculty, and it may seem wise to hold off on requesting a new hire until a more opportune 
moment.  But as has been so persuasively argued by Black activists throughout the long struggle for 
social justice, if we always wait for the “right time” to make important changes, real progress will never 
happen.  If we truly believe that Black Lives Matter, then Black history also must matter, and we hope 
Fullerton College and the North Orange County Community College District will live up to the Board of 
Trustees’ stated commitment to “support…efforts to improve racial justice through curriculum, hiring 
and promotions, and other aspects of District endeavor” by approving this request for a new full-time, 
tenure-track professor of African history. 

There is no way to reach this goal without additional funding, at least not until we experience 
the next full-time retirement, which would make this a request for a replacement position. 
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Estimated dollar amount:  $81,196 (plus benefits) 

 
 
Strategic Action Plan (SAP) #1, department (or program) name: History 

 

Describe Strategic Action Plan. Hire a full-time faculty member who specializes in 
the history of Africa. 

List College goal/objective the plan meets. College goal #2:  Cultivate a culture of equity. 

Explain how the request helps the College attain 
student equity. 

It would put African History on an equal footing 
with the other history courses we offer. 

What Measurable Outcome do you anticipate for 
this SAP? 

Meeting student demand for a two-course 
sequence in introductory African history. 

What specific aspects of this SAP can you 
accomplish without additional financial 
resources? 

Zero. 

 
If additional financial resources would be required to accomplish this SAP, please complete the 

section below.  Keep in mind that requests for resources must follow logically from the information 

provided in this self-study. 

 

Type of resource Requested dollar amount Potential funding source 

Personnel $81,196, plus benefits Faculty salaries 

Facilities   

Equipment   

Supplies   

Computer hardware   

Computer software   

Training   

Other   

TOTAL requested amount $81,196, plus benefits  
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Plan #2: Obtain funds to cover the annual subscriptions for Screenflow (program update and media 
library). 

Our second request is a continuation of Prof. Anu Mande’s subscription to the Screenflow 
software she uses to teach her online classes.  This is a request for a renewal of funds granted following 
the 2017 self-study.  Prof. Lynne Negus would also like to acquire a subscription to Screenflow since 
Prof. Mande has used it with such great success.  We are thus requesting funds to cover the annual 
subscription and updates for two Screenflow licenses ($200).  As we said in our 2017 self-study, our 
faculty would like to improve their online teaching skills by continuing to create screencasts.  
Screencasts are instructor-created and narrated onscreen video lessons and tutorials designed to 
provide learning for students outside the classroom.  Screencasts combine audio, images, video, text, 
and drawings to make learning engaging and ensure that every student learns at a pace that suits them. 

There are several advantages to screencasting both from the instructor’s side as well as from 
the student’s.  From the point of view of students, screencasts allow them to learn by example, seeing 
every step in great detail.  Learning by watching the instructor move through the steps enables them to 
follow every section and module.  In addition, the ability to pause or rewind also gives students the 
power to move at their own pace, something an instructor in the classroom cannot always offer.  For 
instructors, screencasting offers the capability to explain in detail what may be more confusing when 
delivered in audio or the written word.  Video allows instructors to complete the flow of thoughts or 
processes without being forced to chop steps into static images, as in a book or a slide show.  With the 
combination of video and audio, instructors can deliver clear, complete instruction. Several research 
studies have demonstrated that screencasting can: 

• support flexible and personalized learning 
• supplement lectures and enhance understanding of key skills 
• deliver an engaging learning experience 
• facilitate exam revision and content review 
• provide multi-modal support for learning 
• help students keep track with modules 

 
 There is no way to reach this goal without additional funding -- and come on, it’s $200 per year. 

Estimated dollar amount:  $200/year. 

 
Strategic Action Plan (SAP) #2, department (or program) name: History 

 

Describe Strategic Action Plan. Renew Screenflow licenses. 

List College goal/objective the plan meets. College goal #2:  Cultivate a culture of equity. 

Explain how the request helps the College attain 
student equity. 

This software keeps our DE classes up-to-date 
and accessible to more students. 

What Measurable Outcome do you anticipate for Keeping students engaged in DE classes, leading 



29 

this SAP? to higher completion rates. 

What specific aspects of this SAP can you 
accomplish without additional financial 
resources? 

Zero. 

 
If additional financial resources would be required to accomplish this SAP, please complete the 

section below.  Keep in mind that requests for resources must follow logically from the information 

provided in this self-study. 

 

Type of resource Requested dollar amount Potential funding source 

Personnel   

Facilities   

Equipment   

Supplies   

Computer hardware   

Computer software $200 
 
Screenflow and Prompt Smart 
Pro software license fees. 

Social Sciences Division budget 

Training   

Other   

TOTAL requested amount $200  

 
 

Plan #3:  A regular guest speaker program, in coordination with the Political Science Dept. 

 We would like to start a guest speaker program to bring at least one speaker per semester to 
campus to present recent research on a topic of historical significance.  For many years we have been 
inviting speakers on a haphazard basis.  We would like to regularize this by funding a reliable, twice-a-
year series that instructors could plan for in advance and work into their lesson plans, and offer 
incentives for students to attend.  The money requested would cover travel and meal expenses. 
 
Strategic Action Plan (SAP) #3, department (or program) name: History 
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Describe Strategic Action Plan. Create a speakers program that will bring 
speakers to campus to speak about important 
current events and historical issues. 

List College goal/objective the plan meets. College goal #2:  Cultivate a culture of equity. 

Explain how the request helps the College attain 
student equity. 

Students perform better in class when they see 
their class material as relevant to their lives.  
Bringing in outside speakers reinforces the 
relevance of the classes we teach. 

What Measurable Outcome do you anticipate for 
this SAP? 

Student attendance numbers at each event, 
instructors’ lesson plans designed around the 
speaker’s visit. 

What specific aspects of this SAP can you 
accomplish without additional financial 
resources? 

We can always ask them to come for free, but 
covering their expenses is industry practice. 

 
If additional financial resources would be required to accomplish this SAP, please complete the 

section below.  Keep in mind that requests for resources must follow logically from the information 

provided in this self-study. 

 

Type of resource Requested dollar amount Potential funding source 

Personnel $500 Social Sciences Division budget 

Facilities   

Equipment   

Supplies   

Computer hardware   

Computer software   

Training   

Other   

TOTAL requested amount $500  
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6.3  Optional:  Long-Term Plans 

Your department might have more plans than just immediate requests for funding.  If so, please 
describe them here. 
 

Frankly, our main short-term goal -- hiring a specialist in African history -- has been our short-
term goal for so many years that it has become our long-term goal.  The Faculty Allocation Committee 
ranked our hiring request third from last, which indicates that our colleagues do not share our belief 
that it is urgent for the College to remedy this institutionally racist situation. 
 

7.0  Executive Summary 

Please provide the reader with a brief overview of the highlights, themes, and key elements of this self-
study.  Please don’t include new information you did not discuss earlier.  Although you will likely write 
this section last, please remember to put this summary at the front of your report. 
 
 Please see Section 1.0. 
 

8.0  Publication Review 

The College wants to maintain integrity in all representations of its mission, programs, and services.  
Please help this effort by reviewing your publications:  professional social media profiles, websites, 
brochures, pamphlets, etc.  Please tell us the date they were last reviewed and if you found them to be 
accurate in all representations of the College and program missions and services.  Information on the 
college’s graphic standards is available here. 
 

1. For each of your program’s publications, please provide the URL where the publication can be 
viewed.  If the publication cannot be accessed via the Internet, please contact Lisa McPheron, 
Director of Campus Communications at lmcpheron@fullcoll.edu. 

2. If you find an inaccurate publication, please explain how you will make corrections. 
3. If your department maintains a social media presence then please describe it here.  What do 

you use it for?  How do you monitor it?  Who is in charge of it?  In what ways is it benefiting the 
College and your program?  Does it follow the District’s social media guidelines? 

4. If your program regularly communicates with the wider community, please describe how.  What 
feedback do you get from the community? 

 
History Dept. homepage 

https://socsci.fullcoll.edu/history/ 
We have updated the information on the homepage to make sure all instructor information is 

accurate.  We have also linked our homepage to the new searchable course catalog. 
We do not have any other publications, such as brochures or social media accounts. 
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