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1.0 Mission and Goals   
 

The College’s Mission, Vision, Core Values and  Goals drive all college activities.  The Program Review committee 
would like to understand the connection of your program to the College’s Mission, Vision, Core Values and Goals.  
Summarize how your program supports each area.   
 

Mission:   
The Reading Department prepares students to be successful learners in college. 

 

Vision:  
The Reading Department courses are designed not only to build a reading foundation with the success of 
all students in mind but also to promote intellectual curiosity through the development of critical thinking, 
inquiry, and an appreciation of personal reading as a life-long habit.  

 

Core Values: 

 

The Reading Department values the success, retention, and achievement of the diverse Fullerton College 
community.   The Department is actively involved in programs, course development, professional activities 
that promote the strengthening  of the individual student while supporting the college as a whole.   
 
The Reading Department works together with the Humanities Division, the Fullerton College campus, the 
Reading adjunct faculty, and a diverse range of students to promote a program that supports student 
success. 

The Reading Department supports the Humanities Division.  The department works in coordination with 
the Humanities Division in:  decision making involving budget needs, classroom materials and equipment 
needs, course scheduling, division committees, and department hiring needs. 

The Reading Department has embedded itself in many facets of the Fullerton College campus  with the 
sole purpose of having a direct impact on student success.  The department is involved in curriculum 
development, campus governance, numerous campus programs, workshop presentations, and many 
campus committees.  

The Reading Department supports our adjunct faculty through: Humanities Division training opportunities, 
department training opportunities, internship opportunities as well as supporting them on campus 
committees. 

The Reading Department supports student success within and across the Fullerton College campus.  The 
department has always been involved in student success, but has also been widely involved in student 
success initiatives since the 2005 inception of the California State initiatives. The department has 
successfully developed SLO’s and SLO assessments and regularly meets to discuss student achievement. 

College Goals: 

 

The Reading Department supports Fullerton College  goals by promoting student success and reducing the 
achievement gap.  The Program design addresses the needs of the underprepared student as well as 
transfer-level students.  Students who successfully complete courses in the Reading Department are more 
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likely to be successful in their content area classes.  In addition, they are more likely to continue in their 
goals of transfer.  
 
 
The commitment of the Department  to support the  College mission, values, and goals  is demonstrated 
by the faculty in their  active involvement in several success and retention based programs: Transfer 
Achievement Program, TAP;  Entering Scholars Program, ESP; Internship Program;   Supplemental 
Instruction, SI,  Program; Incite Program; One Book One College One City.  In addition, the Department is 
piloting an accelerated class to promote success and retention of students.   

 

The Reading department promotes student success.  The Reading Department courses are embedded  in a 
variety of basic skills student success programs.  For example, the Reading Department is involved in TAP, 
Transfer Achievement Program; ESP, Entering Scholars Program; Internship Program;   SI, Supplemental 
Instruction,  Program; Incite Program, One Book One College One City, and Acceleration. The department 
believes that these programs have helped retention and success not only in our courses but in all courses 
across the campus.  
 
 Additionally, the Reading Department serves a small percentage of students on FC campus and with 
increased course offerings we can have a larger impact on the success of Fullerton College Students.  The 
Reading Department has successfully helped students who receive certificates,  numerous programs that 
they achieve an AA degree, and students who transfer to four-year colleges.  The Reading Department 
believes that the involvement in special programs, increased adjunct training, and a focus on student 
success in basic skills course curriculum development has helped many students become successful 
learners.  

 

2.0 Program Data & Trends Analysis 

 

2.1 Key Performance Indicators (KPI) 

For each KPI listed below, analyze and report your findings and describe what they mean.   
(Attach 5-year longitudinal data from Office of Institutional Research and Planning (OIRP) to Appendix.) 

 

KPI Findings 

Enrollment 

 

The numbers of students enrolled in Reading courses has steadily increased over 
the last 5-years. Fall 2009—104%, Fall 2010—101%, Fall 2011—104%, and Fall 
2012—105%, Fall 2013—96%.  After Fall 2009, we cut courses in the department 
during the past 5 years.  Enrollment declined from fall 2012-fall 2013, but success 
and retention rates increased during this time.   In order to maintain student 
success and retention the standard classroom sizes must be maintained.  

Total FTES 

 

The total FTES for Reading:  Fall  2009 at 212, Fall 2010 at 203, Fall 2011 at 184,  
Fall 2012 at 181, and Fall 2013 at 199.  The FTES dropped after 2009 due to 
courses being cut.  In 2013 there was an increase in FTES when we also began 
adding more sections.   

Sections 

 

The number of sections being offered in the Reading Department has grown out 
of the need to meet student demand for more basic skills courses:  Fall 2009 at 
56, Fall 2010 at 54, Fall 2011 at 47, Fall 2012 at 50, and Fall 2013 at 61.   

FTEF  
 

The Reading Department has had a steady growth of adjunct faculty over the last 
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five years as the numbers of course offerings has increased. Additionally, the 
number of full-time faculty has been increased by one additional member. The 
large increase in adjunct faculty shows that the department could support three 
new full-time positions with the current course offerings.  
Adjunct faculty: fall 2011--11  and 7 full-time faculty  
Fall 2012--13 adjunct faculty and 7 full-time faculty 
Fall 2013--15 adjunct faculty and 8 full-time faculty 
Fall 2014--20 adjunct faculty and 8 full-time faculty 

Fill Rate 

 

The Reading courses fill each semester and have waiting lists in fall, spring, and 
summer.  Fill rates: Fall 2009--104%, ,Fall 2010-- 101%, Fall 2011--104%, Fall 2012-
-105%, Fall 2013--96%.  The fill rates declined from fall 2012-fall 2013, but success 
and retention rates increased during this time.   In order to maintain student 
success and retention the standard classroom sizes must be maintained. 

WSCH/FTEF 

 

WSCH/FTEF was at its lowest at 441 in Fall 2009 and in Fall 2014 at 478.  The 
trend over time exhibits that the number of contact hours of full-time faculty is 
increasing.  Additionally, faculty are at the most contact hours in the summer 
ranging from 313 in 2009 up to 1,107 in summer of 2013.  The most efficient 
years are the most recent years in program review.  

Retention 

 

It is clear that the involvement of the Reading Department in basic skills over 
recent years is increasing student retention.  For example, in the past three years 
there is a upward trend demonstrating the effective outcome of the Reading 
Department involvement in basic skills programs: TAP, ESP, SI, InCite, Graduate 
Internship, and Acceleration.  The Retention rates are as follows: Fall 2009--81%, 
Fall 2010--81%, Fall 2011--82%, Fall 2012--87%, and Fall 2013--85%.  The slight 
drop in retention in fall of 2013 is a possible result of increasing the number of 
new adjunct faculty hired to meet the student demand of additional reading 
course offerings; however, the overall upward trend, demonstrates the positive 
impact of full-time faculty involvement in student programs. In order to continue 
to increase retention, the department needs to maintain class enrollment size, 
and fill rates. 

Success 

 

Student success is the focus of the Reading Department.  Reading is a 
fundamental skill that is a necessary component of preparing students to be a 
successful student both here and once students transfer. In order to meet the 
demands of reading for college success, the reading department needs to 
increase course offerings including hybrid, accelerated, and Friday sections. In 
order to do this, the department needs to increase full-time faculty. 
It is clear that the basic skills work the department has been involved in over 
recent years is having an impact in student success.  For example, in the past 
three years there is an upward trend demonstrating the effective outcome of the 
Reading Department involvement in basic skills programs:  TAP, ESP, SI, InCite, 
Graduate Internship, and Acceleration.  The success rates are: Fall 2009--66%, Fall 
2010--70%, Fall 2011--71%, Fall 2012--75%, and Fall 2013--73%.  The slight drop in 
success in Fall of 2013 is a possible result of increasing number of new adjunct 
faculty hired to meet the student demand of additional reading course offerings.   
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2.2 Peer Institution Comparison 

Complete the table below.  
TABLE A 

 

How does your program compare with peer institutions? Provide a narrative of your comparison.  (Peer 
institutions are colleges or programs identified by the Office of Institutional Research and Planning (OIRP)). 

 

A comparison between college Reading Departments of Long Beach, Mt. San Antonio, Saddleback, and Santa 
Ana suggest some similarities and some differences between programs.  
Unlike Long Beach College, Mt. San Antonio College and Santa Ana College whose success rates dropped over 
the three year period, Fullerton College has continued to retain higher success rates in basic skills classes than 
all of our other comparison colleges during the three years. Since Fullerton College has maintained a higher 
success rate in basic skills courses than both Mt. San Antonio and Saddleback College which have classes 
which in most cases are smaller than Fullerton class sizes, the other factor driving our success rate is the 
unique integration of classroom instruction and lab instruction . 
Along with our success, there have been some challenges. Fullerton College Reading Department’s retention 
and success rates in basic skills courses during a three year period fell slightly from Fall 2011- Fall 2013, but 
our online course retention and success rates grew steadily during this period.  [TABLE A]  For example, 
Fullerton College Reading [basic skills] retention rates in 2011 were 83.75% and 89.4% in 2012, and reading 
retention  [transfer] were  54.55% in 2011 up to 58.33% in 2012, and up again to 69.57% in 2013.  Success 
rates [basic skills]  followed the same trend with 75.31% in 2011, and 79.19 in 2012 and then dropped to 
73.03% in 2013, and transfer reading success rates were 40.91% in 2011 up to 45.83% in 2012, and up again to 
60.87% in 2013.  These fluctuating trends are due to several reasons.  1.  Basic skills programs increased in the 
number of sections offered during this period.  2.  Online course retention and success rates increased due to 
instructors taking more staff development opportunities in learning more about online course 
development.  3.  This trend may suggest that students who take basic skills courses in Reading will perform 
better in transfer courses as they move through the course sequence.  
Our comparison colleges, on the other hand do not have comparison online courses, but do show some 
comparison in basic skills courses.  For example, Santa Ana followed the same trend in basic skills courses as 
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Fullerton while Long Beach retention rates increased 86.42% up to 90.23%, and success rates increased 
59.98% up to 69.05%.   Mount San Antonio shows increases in retention rates 87.54% up to 90.10% and 
success rates 65.32% up to 68.75%.  
 
One possible factor in Fullerton College Reading Department basic skills slight drop in retention and success 
rates is that the department has grown in both course offerings and the number of new adjunct faculty 
teaching in our department. 
Another reason for our success rates is the Reading Department is involved in many successful basic skills 
programs [campus professional development, and numerous campus committees, and division committees]. 
The department has sent a strong message to the FC campus community. The result of this message is the 
Reading Department’s steady and consistent increase in student demand of our courses. This has resulted in a 
30% increase in course offerings over the past four years [TABLE C]. In order to  meet that demand there has 
been a 42% increase in the number of adjunct faculty hired [TABLE B]. If the current trend continues, then 
adjunct faculty can expect to be increased by between two to five in the upcoming years.  The Reading 
department believes that a strong base of full-time faculty and fewer and more consistent adjunct pool could 
possibly continue to increase student success and retention in reading courses during the next five years. 

 

TABLE B:   

Year Adjunct Faculty Full-Time Faculty 

Fall 2011 11 7 

Fall 2012 13 7 

Fall 2013 15 8 

Fall 2014 20 8 

 
 

TABLE C: Course Sections Offered by Year 

Number of sections 
offered 

F2011 F2012 F2013 F2014 

READ 36 6 6 6 9 

READ 56 9 9 9 16 

READ 96 11 12 15 18 

READ 142 18 18 20 20 

 

As stated above, another factor of our higher success rate compared to other institutions is the unique 
integration of classroom and lab instruction. This method of instruction with supplemental and guided, hands-
on individual instruction is making students more successful [as indicated by the KPI scores of lower fill 
rates  and lower enrollments in recent years]  However, the fluctuating success rates within our own 
department also reflects that our adjunct faculty need to be better equipped to teach in this unique program 
which presents greater demands on them to learn both the curriculum and lab programs.  The department 
recognizes the need for adjunct training and began regular adjunct training in the Fall of 2013.  In addition, 
full-time faculty are assigned as mentors for the adjunct faculty. The high number of adjunct faculty requires 
all  full-time faculty to be mentoring two or three adjuncts. Not only does the increased demand for reading 
courses create a greater reliance on adjunct faculty to teach, it also creates a greater demand on full-time 
faculty to train and to mentor adjunct faculty.  Hiring additional full-time faculty, would alleviate, to some 
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degree, the dependence on adjunct and allow for more mentors. This would give full-time faculty more time 
to devote to working with the adjunct faculty and assist us in raising our success rates.  

2.3 Achievement Gap 

Indicate achievement gap for each of the groups listed below. (Attach to Appendix the Success and 
Retention by Ethnicity Data as identified by the Office of Institutional Research and Planning.) 

 

Group % Retention     % Success    

Males Fa2010—78%Fa2011—77% 
Fa2012—85%Fa2013—82% 

Fa2010—65%Fa2011—66% 
Fa2012—69%Fa2013—66% 

Females Fa2010—84%Fa2011—88% 
Fa2012—89%Fa2013—88% 

Fa2010—74%Fa2011—77% 
Fa2012—81%Fa2013—79% 

Asian-American  Fa2010—86%Fa2011—87% 
Fa2012—90%Fa2013—85% 

Fa2010—76%Fa2011—81% 
Fa2012—81%Fa2013—77% 

African-American Fa2010—76%Fa2011—66% 
Fa2012—81%Fa2013—78% 

Fa2010—49%Fa2011—45% 
Fa2012—66%Fa2013—55% 

Filipino Fa2010—88%Fa2011—86% 
Fa2012—91%Fa2013—89% 

Fa2010—74%Fa2011—80%% 
Fa2012—83%Fa2013—86% 

Hispanic Fa2010—81%Fa2011—82% 
Fa2012—86%Fa2013—86% 

Fa2010—69%Fa2011—70% 
Fa2012—74%Fa2013—73% 

Native American Fa2010—88%Fa2011—70% 
Fa2012—89%Fa2013—78% 

Fa2010—75%Fa2011—60% 
Fa2012—78%Fa2013—78% 

Other Non-White Fa2010—83%Fa2011—100% 
Fa2012—Fa2013— 

Fa2010—50%Fa2011—50% 
Fa2012—Fa2013— 

Pacific Islander Fa2010—100%Fa2011—100% 
Fa2012—100%Fa2013—90% 

Fa2010—80%Fa2011—100% 
Fa2012—100%Fa2013—80% 

White Fa2010—80%Fa2011—84% 
Fa2012—89%Fa2013—84% 

Fa2010—71%Fa2011—74% 
Fa2012—79%Fa2013—73% 

Unknown Fa2010—82%Fa2011—79% 
Fa2012—72%Fa2013—89% 

Fa2010—74%Fa2011—71% 
Fa2012—67%Fa2013—78% 

Range (Max-Min) 100%-76% 100%-45% 

 

Students who take reading courses have an 83-85% retention rate and 71-73% success rate.   Specifically, 
the Reading Department has increased success and retention rates of African-American and Hispanic 
students.  African American students have increased retention rates from 71 to 84%, and  increased 
success rates of 54  to 65% since 2009.  Similarly, Hispanic students have increased retention rates from 78 
to 83% and success rates from 62 to 70% since 2009.    Although there is a positive impact of success and 
retention, the department is only capable of serving a relatively small number of students who actually 
place into reading courses.  Therefore, this underprepared group of students can benefit from increased 
access to additional sections of Reading courses being offered. 

 

2.4 Program Effectiveness 
Since your previous Program Review Self-Study, what significant changes have occurred that impact the 
effectiveness of your program?   
 

Since the 2009 program review, the following significant changes have occurred:   
 

1. Increase in course sections by 20% 
2. Increase in instructional and leadership involvement in student-success programs (TAP-Transfer 

Achievement Program, ESP-Entering Scholars Program, Incite, Graduate Internship Program, 
Fullerton College Supplemental Instruction Program, and reading acceleration course 
development).  The Reading Department is deeply committed to the student success, basic 
skills and equity action initiatives at Fullerton College.   
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3. Increase in emphasis on improving the instructional effectiveness of the weekly arranged lab 
hour for the department’s transfer course. This includes developing enhanced guidance for 
adjunct faculty teaching the transfer course and student workshops targeting student learning 
outcomes for the course.  

4. Increase in number of adjunct faculty 
5. Increase in need for course reading laboratory class space 

 

2.5  Describe any laws, regulations, trends, policies, procedures or other influences that have an impact 
on the effectiveness of your program.  Please include any other data (internal or external) that may be 
relevant to student achievement, learning, and trends within your Basic Skills, CTE, or Transfer 
Education programs.   
 

During the past five years, the Reading Department has become more visible on campus.  
 

The Basic Skills Initiative brought about an awareness of the effectiveness of a multi-faceted approach 
to increasing student success and retention among basic skills students (the majority of students we 
serve in our department). This awareness brought with it increased emphasis on basic skills programs 
and therefore increased the instructional and leadership responsibilities for our department members 
in basic skills programs.  This professional trend and policy change is helpful and needed, but it also 
requires that each full-time faculty be involved in multiple ways. [Table D] illustrates the professional 
endeavors of full-time reading department members and illustrates the multiple commitments of full-
time faculty. 

 

TABLE D:  Full-Time Faculty Professional Obligations 

Professional Obligations Reading Department Faculty Involvement 

Campus  

Basic Skills DK 

Faculty Senate AH 

ESP- Entering Scholars Program AG, AH, DH, DK, JR, SP 

Graduate Internship JR, SP 

Habits of Mind Campus AG, DH 

KinderCaminata  AG, AH, CS, DK, JR, MB, SP 

Men and Women of Distinction MB 

One Book One College One City AG, AH, DK, MB 

Program Review AG, AH, CS, DK, DH, JR, MB, SP 

SI- Supplemental Instruction Coordinator AH 

Student Success Committee AG 

Teaching and Learning Certificate DK, MB 

TAP- Transfer Achievement Program CS, DK, DH, JR, 

TAP Coordinator CS 

World Fest AG, AH, CS, DK, DH, JR, MB, SP 

TAP Planning Group CS, DH 

Transfer Advisory Committee CS 

Division  

Adjunct Evaluation AG 

Adjunct Hiring AG 
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Basic Skills Committee DK 

Buena Park High School ERWC Outreach Committee MB 

Humanities 101 Committee CS, MB 

Humanities Budget Committee SP 

Humanities Department Coordinator Meeting AG 

Humanities Monthly Meeting AG, AH, CS, DK, DH, JR, MB, SP 

Humanities Outreach Committee MB 

Humanities Tea Committee AH 

Humanities Division Tenure Review Committee SP 

Department  

Acceleration Committee DH, JR, SP 

Basic Skills  DK 

Hiring Committee AG, JR, SP 

Mentoring two or more adjunct faculty AG, AH, CS, DK, DH, JR, MB, SP 

READ 27 Committee AH, DK 

READ 127 Committee AH, DK 

Reading Department Adjunct Training AG, AH, CS, DK, DH, JR, MB, SP 

READ 36 SLO Committee DK, JR 

READ 56 SLO Committee AG, CS, SP 

READ 96 SLO Committee AH, DH, JR 

READ 142 SLO Committee AH, MB 

Reading Department Coordinator AG 

Tenure Review Committee JR [2], SP[2] 

WALH Weekly Arranged Lab Hour AG, AH, CS, DK, DH, JR, MB, SP 

READ 142 Workshops AG, AH, CS, DK, DH, JR, MB, SP 

 
 
 

2.6 Provide any other data that is relevant to your self-study. 
 

The Reading Department would like to continue to increase the number of course offerings , and one obstacle 
is the needed lab space for scheduling our basic skills labs.  Please see the attached documents illustrating the 
increased demand for lab space over the past four years, 2011-2014.  The department currently utilizes room 
1410, 801C as much as we can, but are in need of more lab space to continue to meet the course demand. 
[See attached lab documents for 2011-2014 fall semesters] 
 

3.0 Strengths, Weaknesses, Opportunities, Challenges (SWOC)  
Based on your analysis in 2.1 through 2.6, answer the following questions: 

 

3.1 What are the strengths of your program? 

1. The Basic Skills Initiative has provided the Reading Department the opportunity to take a 
leadership role on Fullerton College campus.   

1.1. Participation in the Basic Skills Graduate Student  Internship Program 

1.2. Participation in ESP [Entering Scholars Program] in READ 36, READ 56, READ 96, and 
expanding to READ 142, and offering students direct counseling participation, and 
course tutoring. 
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1.3. Piloting READ 99 Acceleration course which provides a student with the opportunity to 
skip subsequent  basic skills course(s)and move directly into a college transfer level 
critical reading and thinking course, READ 142. 

1.4. Direct outreach to campus resources: Health Center, DSS, Counseling, Transfer Center, 
and more 

1.5. Participation in TAP is growing with more sections being offered in READ 56, READ 96, 
and READ 142 

1.6. Participation in SI coordination and training 

    2.Faculty conduct READ 142 Weekly Arranged Lab Hour (WALH) workshops. 

          2.1.  Active Reading 

          2.2.  Computer use in Inspiration as a tool to guide critical thinking 

          2.3.  Fallacies in reasoning 

          2.4.  Vocabulary development and acquisition strategies 

3. Faculty work directly with transfer students in a Weekly Arranged Lab Hour for READ 142.  
Faculty assist students who need help with difficult course concepts. 

4. Faculty work with basic skills students in both the classroom and an individualized lab setting.  

5. Faculty conduct campus basic skills workshops for reading strategy development. 

6. Faculty work together to update SLO assessment. 

7. Faculty offer training opportunities for adjunct faculty: Lab assignments, course project 
development, SLO assessment, course assignments, computer programs and other technologies 
used in courses and labs, etc. 

8. Faculty are involved in determining budgeting needs within the department and division and 
are involved in the decision making on how funds are spent. 

9. The Reading Department is involved in redesigning course curriculum for both active and 
inactive courses. 

10. Faculty participate in as well as provide professional growth opportunities on campus.  
 

3.2. What are the weaknesses of your program?   

1. Reading Department faculty are spread too thin. 

1.1. Serve on numerous campus committees, division committees, department committees, 
and participation in campus governance, and numerous other responsibilities 

1.2. The Reading Department needs to hire additional full-time faculty to help throughout 
the department, division, and campus 

1.3. The Reading Department is working beyond the traditional 40 hour work week to meet 
campus/program, division, and department needs 

2. The Reading Department would like more research to be conducted on student success. 

3. The Reading Department does not have adequate access to the computer Reading lab space for 
basic skills courses.  

4. The Reading Department struggles to find qualified adjunct instructors. 

5. The Reading Department struggles to train adjunct instructors in the unique combination of 
classroom instruction integrated with a lab component.  
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3.3 What opportunities exist for your program? 

There are many opportunities that exist within the college:  

1. The Reading Department would like to continue our commitment to being a dynamic resource 
for Fullerton College. 

1.1. Offer more Reading adjunct faculty workshops 

1.2. Offer a greater variety of READ 142 WALH workshops 

1.3. Offer a variety of student workshops for Incite and SDSI students 

1.4. Provide reading support for content area instructors across campus  

1.5. Continue our commitment to working with basic skills students 

1.6. Continue to increase our participation in special programs i.e. TAP, ESP, Basic Skills 
Graduate Student Internship program, etc. 

1.7. Continue our commitment to the Habits of Mind initiative 

1.8. Continue our commitment to pilot and eventually offer an accelerated reading course 

1.9. Continue to develop and revise courses to meet the ever-changing demands of reading 
students 

  2.The Reading Department would like to expand our course offerings to include content area  

reading support for other departments on campus. 

            2.1.The Reading Department is currently developing a study skills course to be paired  

                   with specific content area courses  

                          2.2.The Reading Department would like to work with other content area faculty to create  

                                 learning communities for reading support 

2.3.The Reading Department would like to continue to have our reading courses added  

        to other  content area courses as recommended classes 

2.4.Reading faculty who participate in TAP/ESP would like to maintain continuity with  

       other TAP/ESP instructors outside the reading department 

3. The Reading Department would like to increase availability to our courses. 

3.1.The Reading Department would like to offer more sections to include students who  

      are unable to register for reading courses.  For example, in the fall 2014, 270 

       students who attempted to register for READ 96 and  75 students who attempted to  

       register for READ 56 were unable to. The Reading Department would like to  

       increase the number of course offerings in READ 96 and READ 56 to help meet the  

      high demand for these courses. 

3.2.The Reading Department would like to increase all our course offerings 

3.3.The Reading Department would like to investigate the possibility of offering late start 
classes in order to pilot them in the near future. 
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3.4 What challenges exist for your program? 

1. Even though reading department course offerings have increased, the reading department 
continues to fall short of meeting student demand for more reading courses. 

2. Increased reading department course offerings have led to increased need for access to reading 
labs, which are integral to the department’s course offerings. Access to labs continues to be a 
challenge for our department. 

3. Due to increased reading course offerings, it has been a challenge to find qualified adjunct 
instructors. 

4. Due to increased reading course offerings, the number of adjunct reading instructors has 
increased, and many newly hired adjunct faculty are also new to community college teaching. 
Many of these instructors require intensive training in reading pedagogy. To meet this 
challenge, full-time faculty are mentoring two or three faculty each semester. Though helpful, 
this strategy is not fully effective to meet the extensive needs of newly hired adjunct faculty, 
while simultaneously requiring full-time faculty to devote much time and effort toward 
assisting these faculty, oftentimes, one-to-one. This situation is challenging due to the 
increased obligation for full-time faculty and the ineffectiveness in meeting the needs of 
adjunct faculty, and thereby our students. 

5. Due to increased course offerings, the number of adjunct reading instructors has increased, and 
those newly hired adjunct faculty are often unfamiliar with the unique combination of class 
instruction combined with a lab component. Although the department has greatly increased 
the lab trainings, the department still struggles to quickly get instructors prepared for the lab 
component of the basic skills classes. 

6. Due to the difficulty with scheduling reading courses with limited lab availability, many adjunct 
reading faculty have their course preparation change from semester to semester. As a result, 
adjunct faculty rarely have the opportunity to improve their course curriculum before being 
switched to another course offering. This challenge nets inferior classroom instruction and high 
adjunct turnover.  

7. Due to the limited number of full-time reading faculty, full-time instructors find it challenging to 
meet the demands of committee, department, division, campus and district obligations and 
commitments. Full-time faculty are overcommitted and find themselves spread thin, 
attempting to meet many responsibilities but doing few as well as they would like. 

8. Increasing campus/program needs, such as FC Program Review, require faculty to work beyond 
the scope of the traditional 40-hour work week in order to meet the professional demands of 
completing such tasks. Under such circumstances, maintaining a positive morale within the 
department is a challenge. Please refer to TABLE D above. 

9. Increased reading department course offerings and faculty leadership in special programs have 
created a challenge within the department. Though the reading department is highly invested 
in and committed to the student success philosophy of these programs, many full-time faculty 
are involved in both teaching and leadership within more than one program, and sometimes up 
to three programs. These programs require a comprehensive approach, including elements of 
tutoring and/or supplementary instruction, faculty meetings, counseling, curriculum 
development, special interventions, and/or program celebrations. Due to the comprehensive 
nature of these basic skills programs, full-time faculty are challenged to meet the programmatic 
demands, especially when involved in several programs.  Simple challenges exist, such as 
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overlapping meetings, and more complex challenges exist, such as faculty stress (compassion 
fatigue/burnout, etc.) due to the high intensity required in programs of this nature.  

 

4.0 Student Learning Outcomes (SLO) Assessment  
4.1 List your program level SLOs and complete the expandable table below.   
 

 
Program Student Learning 

Outcomes (PSLOs) 

Date 
Assessment 

Completed 

Date(s) Data 

Analyzed 

Date(s) Data 
Used 

For 
Improvement 

Number of 

Cycles 
Completed 

1. Communication: Students will be 
able to apply the principles of 
language and rational thought to 
communicate effectively. 
 

12/30/2012 

5/16/2014  
December 

2012 

August 2014  

Fall, 2012 

Spring, 2014 

 

 1 

2. Critical Thinking and Information 
Competency: Students will be 
able to think critically by 
analyzing data  
in addressing and evaluating 
problems and issues in 

making decisions. 
 

12/30/2012 

5/16/2014  
December 

2012 

August 2014 

Fall, 2012 

Spring, 2014 

1 

3. Global Awareness: Students will 
be able to demonstrate an 
understanding of the world. 

12/30/2012 

5/16/2014  
December 

2012 

August 2014 

Fall, 2012 

Spring, 2014 

1 
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4.2 Assessment:  Complete the expandable table below.   
 

Program Student Learning 
Outcomes Assessment for 
Instructional Programs at 

Fullerton College 

   

Intended Outcomes 

Means of 
Assessment & 

Criteria for 
Success 

Summary of Data 
Collected 

Use of Results 

1. Communication: Students will 
be able to apply the principles of 
language and rational thought to 
communicate effectively. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Vocabulary 
Assessment 

 

Essay Annotation 

 

Comprehension 
Questions 

 

Project  
Completion/ 
Presentation 

 
 

The Reading 
Department 
analyzed and 
averaged the results 
of the SLOs as 
follows: 
READ 36:  73% 

READ 56: 92% 

READ 96: 92% 

READ 142: 90% 

 
 

2012 results for READ 
36 ranged from 63-83% 
success. Fall 2014 
results will be collected 
and analyzed for 
student success.  
2014 results for READ 
56: 92% avg. students 
met the SLO outcome. 
There was a range of -
1%- +4% increase in 
student success 

Fall 2012 READ 96 
assessments scores 
ranged from 88-96% 
success. New scores will 
be collected and 
analyzed spring 2015.  
Fall 2012 READ 142 
assessment scores were 
90% and new scores will 
be analyzed fall 2015.  

2.  Critical Thinking and 
Information Competency: 
Students will be able to think 
critically by analyzing data  
in addressing and evaluating 
problems and issues in 

making decisions. 
 
 
 

Vocabulary 
Assessment 

 

Essay Annotation 

 

Comprehension 
Questions 

 

Project 
Completion/ 

Presentation 

The Reading 
Department 
analyzed and 
averaged the results 
of the SLOs as 
follows: 
READ 36:  73% 

READ 56: 92% 

READ 96: 92% 

READ 142: 90% 

2012 results for READ 
36 ranged from  
63-83% success. Fall 
2014 results will be 
collected and analyzed 
for student success.  
2014 results for READ 
56: 92% avg. students 
met the SLO outcome. 
There was a range of -
1%- +4% increase in 
student success 

Fall 2012 READ 96 
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assessments scores 
ranged from 88-96% 
success. New scores will 
be collected and 
analyzed spring 2015.  
Fall 2012 READ 142 
assessment scores were 
90% and new scores will 
be analyzed fall 2015.  
 

3.Global Awareness: Students 
will be able to demonstrate an 
understanding of the world.          

Vocabulary 
Assessment 

 

Essay Annotation 

 

Comprehension 
Questions 

 

Project 
Completion/ 

Presentation 

The Reading 
Department 
analyzed and 
averaged the results 
of the SLOs as 
follows: 
READ 36:  73% 

READ 56: 92% 

READ 96: 92% 

READ 142: 90% 

2012 results for READ 
36 ranged from 63-83% 
success. Fall 2014 
results will be collected 
and analyzed for 
student success.  
2014 results for READ 
56: 92% avg. students 
met the SLO outcome. 
There was a range of -
1%- +4% increase in 
student success 

Fall 2012 READ 96 
assessments scores 
ranged from 88-96% 
success. New scores will 
be collected and 
analyzed spring 2015.  
Fall 2012 READ 142 
assessment scores were 
90% and new scores will 
be analyzed Fall 2015.  

 

4.3 What percentage of your program level SLOs have ongoing assessment?  Comment on 
progress/lack of progress. 
 

The Reading Department has a calendar of dates in which the completed cycle of assessments is 
known by the entire faculty. 
 

The department has completed one loop of assessments and is currently 25% through a second 
assessment loop.  A completed  second assessment cycle will loop at the end of 2015.  The assessment 
documents, essays, exams, vocabulary strategy exams, annotations, projects, and grading rubrics are 
collected,  scored, disaggregated, discussed within the department, and reported to the division SLO 
coordinator and Dean.  At each assessment collection, the department discusses the results and revises 
assessment procedures as needed. 
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4.4 How has assessment of program level SLOs led to improvements in student learning and 
achievement?     
 

SLO development has led the department to redesign the exit exam process and to eliminate out-
dated assessments and introduce new assessments that are authentic to the reading process. 

 

4.5 How has assessment of program-level SLOs led to improvements in transfer or certificate/degree 
awards? 

 

The Reading Department, for accreditation purposes,  is not a campus program.   The Reading 
Department, however, does  contribute  to students’ graduation and degree achievement in all campus 
programs students are enrolled in.   Students work to complete the reading requirement of Fullerton 
College.  The students who complete the reading sequence meet the graduation requirement for 
Reading and/or the transfer critical thinking requirement.   SLO’s have allowed the Reading 
Department to update assessments, communicate results, and make necessary adjustments to the 
courses at each cycle.  

 

4.6 What challenges remain to make your program level SLOAs more effective? 

1. Finding the time and creating opportunities for the Reading Department full-time  faculty to 
communicate with adjunct faculty on a regular basis about the changing demands of the 
department.   

2. Increasing lab accessibility is necessary for a growing department to schedule student lab 
access. 

3. Increasing/developing additional hybrid sections of courses to meet student demand of course 
access for students 

4. Full-time Instructional assistants working in 801C and 1410 labs are vital to continued support 
of department goals. 

5. Hiring full-time faculty to meet the growth demands within the department. 
 

5.0 Evaluation of Progress Toward Previous Goals/SAP’s (Future program review templates for this section 
will identify “previous goals” as “previous strategic action plans”-- SAP’s.) 

5.1 List the goals from your last self-study/program review.   
A. Immediate Short-Term Plans (1-2 years) 
 

1. Drawing from analysis identify activities the program needs to engage in to modify the program in 
the short term 

 Hire full-time faculty (to replace retirees). 

 Continue to assess department goals and SLOs. 

 Introducing more project-based curriculum. 

 Maintain our liaison with the basic skills group and implementing plans to meet the needs of 
our students (success, retention, etc.). 

 Continue to provide professional development opportunities for adjunct faculty. 

 Continue to participate in the Graduate Student Intern Program. 

 Continue to improve the relevancy and currency of lab materials. 

 Research what other local community college reading labs are doing. 

 Offer Read 96 as a hybrid course and a completely online course 

 Offer more sections of reading courses to meet student demand. 
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2. Identify any needed resources 

 Full-time faculty 

 Full-time lab staff in 1410 reading lab 

 Increased access to a second reading lab to accommodate student demand for courses.  

 Staff development days to connect and dialog with other community college reading programs 
in the area. 

 Reading Department retreat. 

 Software – research/find/support classroom and lab instruction. 

 Greater access to individual student computer stations. 

 Continued support for once per semester planning meetings.  
 

      B.  Long-Term Goals (3-5 years) 
 

1. Drawing from analysis of program, identify program needs. 

 Finish SLO assessments in 5 years. 

 Investigate ways to make study skills courses more successful. 

 Continue to provide professional development opportunities for adjunct faculty. 

 Continue to participate in the Graduate Student Intern Program.  

 Continue to participate in the Transfer Achievement Program. 

 Reinstate sections of Read 142 online. 

 Revamp 127 course. 

 Increase our outreach and marketing. 

 Develop curriculum in order to offer Read 96 online. 
 

5.2 Describe the level of success and/or progress achieved in the goals listed above.   

1. Department hired one full-time faculty member in 2013.  The department is currently 
implementing a hiring committee for an additional full-time hire. 

2. The department completed one full loop of SLO assessments,  revised reporting forms, and 
revised assessments.   

3. All full-time instructors use project-based curriculum in at least one course. 

4. The department has increased its level of participation in all basic skills programs, and based on 
our current KPI scores can attribute success and retention rates to several factors:  1.  The 
unique integration of classroom and lab instruction. This method of instruction with 
supplemental and guided, hands-on individual instruction is making students more successful 
[as indicated by the KPI scores of lower fill rates  and lower enrollments in recent years]  2.  
However, the fluctuating success rates within our own department also reflects that our 
adjunct faculty need to be better equipped to teach in this unique program which presents 
greater demands on them to learn both the curriculum and lab programs.  The department 
recognizes the need for adjunct training and began regular adjunct training in the Fall of 2013.   

5. The department has developed professional development for adjunct faculty.    

6. The department continues to participate in the Graduate Internship Program every semester 
that Reading graduate students are available to participate. 
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7. The department has increased efforts to update lab software for our students. Both the 
Humanities Budget Committee, and The Academic Skills Center have provided funds to 
purchase software, but more materials are needed to update hard copy materials as well.   

8. Reading faculty visited neighboring college reading labs at Chaffee College and Saddleback  

College. 

9. The dept. increased offerings of READ 142, and is developing READ 96 hybrid course. 

10. The dept. has increased the number of course offerings. 

11. The dept. is currently piloting an accelerated reading curriculum in four sections of Read 56. 

12. The dept. is piloting a Read 99 course for curriculum committee approval. 

13. The dept.is revamping READ 27 and READ 127. 

 

5.3  How did you measure the level of success and/or progress achieved in the goals listed above? 

1. Action Plans and Goals were reviewed within the department, updating our progress and guiding our 
needs.  

2. The department has added more sections of courses allowing students more access. 

3. Basic Skills research data has been used to address course and program needs. 

4. New and continuing adjunct instructors have had numerous opportunities for professional 
development -- adjunct feedback is used to adjust trainings and address concerns. 

5. All adjunct instructors have full-time faculty mentors. 

6. Increased involvement by reading faculty in the campus basic skills agenda.  

7. All full-time faculty are involved with one or more basic skills program offerings. 

8. Increased offerings of READ 142 as a hybrid course has improved student access, and the dept. 
has seen increased retention and success rates for these courses. 

9. READ 27 and READ 127 are currently being revised in curricunet. 

10. Faculty have participated in staff development opportunities in online teaching.  Success and 
retention rates are improving since staff development improvements in online teaching have 
been implemented.   

  11.New pedagogical approaches were utilized in READ 142 hybrid courses and will  

        subsequently be administered in the development of new hybrid reading courses. 
 

5.4 Provide examples of how the goals in the last cycle contributed to the continuous quality 
improvement of your program. 

 

The quality of our program was improved by the extensive professional development adjunct reading 
faculty received.  Additionally, increasing full-time faculty in the department greatly assisted student 
access and increased Weekly Student Content Hours with full-time faculty.  SLO-Assessments have 
helped guide reading instruction.  Reading faculty have used the data from these assessments to 
improve classroom instruction, lab activities, and  critical thinking projects. According to the 
department KPI data, student retention and success rates are increasing. The retention rates were: Fall 
2009--81%, Fall 2010 --81%, Fall 2011--82%, Fall 2012--87%, and Fall 2013--85%. The success rates 
were: Fall 2009--66%, Fall 2010--70%, Fall 2011--71%, Fall 2012--75%, and Fall 2013--73%.    
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5.5 In cases where resources were allocated toward goals in the last cycle, how did the resources 
contribute to the improvement of the program? 

 

Hiring new full-time faculty has helped contribute to the quality of our program.  Full-time faculty are 
dedicated to the consistent and ever changing needs of the department and its student demographics.  
The department is growing toward acceptable full-time faculty to weekly student contact ratios.  
Additionally, basic skills funding and Fullerton College staff development have offered numerous 
opportunities for full-time and adjunct Reading faculty.  Reading Department faculty have attended 
conferences and brought back information that was shared with the Humanities Division and Reading 
Department, and developed into lesson plans to enhance the curriculum and motivate students. 
 

5.6 If funds were not allocated in the last review cycle, how did it impact your program?   NA 
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6.0 Strategic Action Plans (SAP) [formerly called Goals (6) and Requests for Resources (7)] 

Using the tables below, list the strategic action plans (SAPs) for your program.  These plans should follow 
logically from the information provided in the self-study.  Use a separate table for each SAP.  SAPs for this 
three-year cycle: 

STRATEGIC ACTION PLAN # 1   

Describe Strategic Action Plan: 

(formerly called short-term goal) 

Hire full-time faculty  
 

 

List College goal/objective the plan meets: College Goal #:1 

Objective #:1,2,3,4,5 

 

College Goal #:2 

Objective #:2,3,4 

 

 

 

 

Describe the SAP:  
(Include persons responsible and timeframe.) 

 

The numerous reasons outlined in this 
PR explain the necessity of hiring more 
full-time faculty for the Reading 
Department.  The added faculty will 
support campus student success goals, 
division goals, and department goals.  
Responsible persons: 1) The Reading 
Department; 2) Humanities Division; 3) 
Fullerton College 

 

 

What Measurable Outcome is anticipated for 
this SAP? 

Increased success and retention rates, 
increase course offerings 

 

 

What specific aspects of this SAP can be 
accomplished without additional financial 
resources? 

 

None 

 

 

If additional financial resources would be 
required to accomplish this SAP, please 
complete the section below.  Keep in mind 
that requests for resources must follow 
logically from the information provided in 
this self-study.  

  

Type of Resource Requested Dollar Amount Potential 
Funding 
Source 

Personnel $63,000 Fullerton 
College 

Facilities   

Equipment   

Supplies   

Computer Hardware   

Computer Software   
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Training   

Other   

Total Requested Amount  63,000 

 

STRATEGIC ACTION PLAN # 2   

Describe Strategic Action Plan: 

(formerly called short-term goal) 

Continue to develop reading 
department adjunct and full-time  
training to address achievement gap 

 

 

List College goal/objective the plan meets: College Goal #:1 

Objective #:1,2,3,4,5 

 

College Goal #:2 

Objective #:2,3,4 

 

Describe the SAP:  
(Include persons responsible and timeframe.) 

 

Faculty training will be developed that 
focuses on  pedagogies shown to 
reduce the achievement gap.  
 

The faculty training will consist of 
modules in areas, such as the 
following: 

● Instructional strategies shown 
to reduce achievement gaps 
(active and collaborative 
learning) 

● Just-in-time remediation 
techniques 

● Digital literacy pedagogies 
● Educational technologies 
● Reading laboratory pedagogy 
● Student-learning outcome-

based instruction and 
assessment 

● Social-emotional learning, 
including Habits of Mind and 
growth mindset pedagogies 

● Project-based learning 
methodologies 

● Vocabulary instruction 
 

The summer training would result in a 
cadre of instructors who are prepared 
to use instructional methods shown 
to increase student success and 
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retention while reducing the 
achievement gap. Also, the training 
will instill a commitment to the value 
of ongoing professional learning to 
enable the faculty to meet the needs 
of basic skills students while reducing 
and/or eliminating the achievement 
gap.  
  
The department will develop the 
modules over a 3-year time period, 
rolling out new modules each 
semester/year.  
 

The reading department will be 
responsible for this SAP. 

What Measurable Outcome is anticipated for 
this SAP? 

 

Increased success and retention rates; 
decrease/elimination of the 
achievement gap; increase in fill rates; 
increased course offerings; reduced 
adjunct turnover 

 

 

What specific aspects of this SAP can be 
accomplished without additional financial 
resources? 

 

None 

 
 

 

If additional financial resources would be 
required to accomplish this SAP, please 
complete the section below.  Keep in mind 
that requests for resources must follow 
logically from the information provided in 
this self-study. 
 

  

Type of Resource Requested Dollar Amount Potential 
Funding 
Source 

Personnel   

Facilities   

Equipment   

Supplies   

Computer Hardware   

Computer Software   

Training $11,850 X3 years funding Student Equity 
Fullerton College 

Staff 
Development 

See attachment 
for detailed 

breakdown per 
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year 

Other   

Total Requested Amount  $35,550 
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STRATEGIC ACTION PLAN # 3   

Describe Strategic Action Plan: 

(formerly called short-term goal) 

Continue to increase the department 
association with basic skills  and transfer 
course program offerings: TAP, ESP, 
Graduate Internship, SI, SDSI, and INCITE 

 

 

List College goal/objective the plan 
meets: 

College Goal #:1 

Objective #:1,2,3,4,5 

 

College Goal #:2 

Objective #:1,2,3,4 

 

College Goal #:3 

Objective #:1,2 

 

 

 

Describe the SAP:  
(Include persons responsible and 
timeframe.) 

Increased involvement will require more 
section offerings of Reading courses to be 
designated TAP, ESP, and Basic Skills. Lab 
space will be a priority in opening 
classroom space.  A required element to 
this SAP is acquiring class sets of laptops to 
be used in the classroom eliminating the 
need for lab space. 
 

The Reading Department is responsible for 
this SAP 

 

What Measurable Outcome is 
anticipated for this SAP? 

Increase in student success and retention.   
Increase in accessibility. 
A decrease in the achievement gap. 
 

 

What specific aspects of this SAP can be 
accomplished without additional 
financial resources? 

The costs will depend largely on the 
campus continued participation in the Basic 
Skills Initiative 

 

If additional financial resources would 
be required to accomplish this SAP, 
please complete the section below.  
Keep in mind that requests for 
resources must follow logically from 
the information provided in this self-
study. 
 

Class-sets of laptop computers with all 

logistical support, including mobile, 

secured, charging, storage carts, and 

service support will be purchased. 

 

 

Type of Resource Requested Dollar Amount Potential 
Funding 
Source 

Personnel   
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Facilities   

Equipment   

Supplies   

Computer Hardware   

Computer Software   

Training   

Other   

Total Requested Amount Continued funding through the Basic Skills Office 
And the Basic Skills Initiative 

 

 
 

7.0   Long Term Plans  
Describe the long term plans (four-six years) for your program.  Please consider future trends in your narrative.  
(Identifying financial resources needed for these plans is optional.) 

 

1. Develop a comprehensive professional development program for adjunct faculty to bring them in line 
with the philosophical foundations and pedagogical practices of the Reading Department. This training 
will include the acceleration, digital literacy and intertextuality pedagogies, just-in-time remediation 
strategies, habits of mind, project-based learning methodologies, reading lab pedagogy and Student 
Learning Outcome based assessment and learning.    

2. Our department has a mentoring system in place that all full-time faculty mentor two to three adjunct 
faculty year round.  We plan to strengthen the design of this mentoring program over the next 2 years. 

3. Offer READ 96 as a hybrid course to increase student access to the course and to increase utilization of 
classroom space. 

4. Increase the number of course offerings within the department including hybrid courses.  As the 
program expands its course offerings, the need for additional lab space will increase.   

5. Purchase class-sets of laptop computers with all ancillary support to use in the classrooms freeing up 
lab space to expand the Reading program. 

6. Update and revamp the curriculum for READ 127 to focus on digital literacy. 

7. Develop the Read 27 course to be a study skills supplemental course for other content areas.  This will 
require working collaboratively with various departments across campus.  Preliminary plans have been 
made to work with the math and printing departments. 

8. Expand our course  offerings of accelerated reading.  Currently, we are piloting an accelerated course 
at the Read 56 level. The Acceleration Committee within the department are developing the 
curriculum and members of the committee are in the first semester of piloting four (4) sections of the 
accelerated course.  Over the next two to four years, we will expand the number of sections that are 
accelerated, and train faculty members in accelerated pedagogy.   The dept. will work collaboratively 
with the English and ESL Depts. to share ideas about acceleration within our division.  The dept. will 
hold bi-annual meetings with participating departments.   

9. Evaluate course SLOs and respond to assessment data on a yearly basis. 

10. Hire additional full- time faculty to meet the growing demands of the department. 

11. Expand our participation and leadership in campus-wide student success initiatives/programs such as:  
the Graduate Internship Program, TAP, SI, ESP, INCITE, Student Success, Student Equity, and 
Acceleration.  The full-time faculty in the Reading Department are taking on active leadership roles 
within these campus-wide programs. The department will be positioned to add its voice to the 
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problems facing this campus and take a dynamic role in the implementation of potential solutions. The 
department’s involvement will continue in this capacity in the foreseeable future. Faculty have offered 
reading workshops in the INCItE and SDSI Programs. We would like to explore the option of partnering 
more with the  Academic Skills Center and offering additional workshops over the next three years.  

12. Expand READ 142 hybrid offerings.  We currently offer two sections of hybrid Read 142 each semester, 
and will expand these offerings over the next two years.   Department full-time faculty have been 
involved in continuous  staff development opportunities  in order to  develop a more effective online 
teaching approaches.  The department would like to increase offerings of hybrid courses in READ 96 
and READ 142.  The faculty members who have completed the UCI Online Teaching Certificate will 
provide mentoring to other faculty within the department who express interest in teaching online.  
Their expertise may be utilized campus wide in offering some staff development workshops over the 
next few years. 

13. Continue to participate and to integrate Habits of Mind into our courses.  Many faculty within the 
department have participated in campus Habits of Mind workshops and staff development 
opportunities.  In the next year, faculty plan to attend conferences and additional training in Habits of 
Mind.  

14. Continue participation in national organizations that promote reading instruction at the community 
college level.  Full-time faculty have served as the President and Past President of California Chapter of 
College reading and Learning Association.  Full-time faculty will continue in this leadership role in the 
organization over the next year.  The entire department hosted a South Orange County meeting of 
reading faculty to promote awareness of issues related to the future of reading programs in the state.  
Over the next four years, the department will continue to be involved with CRLA.  They will be  
involved with feedback on faculty input groups for the California Assessment Initiative for the 
statewide assessment instrument.  Full-time reading faculty have attended the NADE conferences over 
the past few years, and many faculty have expressed interest in attending this conference in the 
future. 

15. Offer Humanities 101 courses in the next year.  Full-time faculty have written the curriculum for a 
Humanities 101 course that introduces new students to the demands and rigor of the humanities 
curriculum.  The course should prepare students to be successful in the courses offered within our 
division.  We will take a leadership role in teaching these courses beginning summer of 2015. 

 

8.0   Self-Study Summary  
This section provides the reader with an overview of the highlights, themes, and key elements of this self-study.  
It should not include new information that is not mentioned in other sections of this document. 

 

The Reading Department currently offers four courses:  READ 36-Basic Reading, READ 56-Developmental 
Reading, READ 96-Preparation for College Reading, and READ 142- College Reading:  Logical Analysis and 
Evaluation.  Over the past three years the department demand for more sections has increased at all levels.  
Additionally, the department’s  increased participation in student success programs has added to this demand 
for Reading basic skills sections.  The Reading Department plans to increase the number of sections offered 
and renovate the study skills infused Read 27 and Read 127.   As the department expands its course offerings, 
its need for lab space will expand also [see appendix].  Currently, the reading department utilizes the 1410 lab 
and 801C  from 7:00am to 9:00pm Monday through Friday, and the Reading Department has limited access to 
801C.  Each semester it is a scheduling issue for the department coordinator to undertake.  Having a class-set 
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of laptop computers within the classroom is one way to alleviate the need for additional lab space.  Providing 
more lab access would be another way to increase lab space access for courses.  
 

Our full-time faculty are stretched to their limits with the participation in multiple programs, mentoring 
several faculty and teaching many courses.  Our prominence on campus and in leadership programs is at our 
core values; therefore, we hope to:  offer more sections, and hire more full-time faculty in order to maintain 
this level of commitment.  We will hire a full-time faculty member in 2015, but hope to hire additional faculty 
in the years to come.   
 

The Reading Department has moved from 11 to 20 adjunct faculty teaching within our department over the 
past 4 years [see appendix].  The need for department-level adjunct training, and maintaining current class size,  
is necessary for increasing quality instruction, course success, and course retention.   Since all of our full-time 
faculty teach in TAP or ESP which are basic skills courses, there are more transfer-level courses (Read 142) 
taught by adjunct faculty.  There is a disproportionate amount of Read 142 sections taught by adjunct.  The 
remedy for this is to hire additional full-time faculty. 
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Appendix 

 

A.  Data Sheets 

1. KPI Report 

2. Reading Lab Daily Room and Course assignments for  2011-2014  

3. Student Equity Action Plan:  Reading Faculty Training to Address Achievement Gap 

 

B. Courses Offered in Program [College Catalogue] 

C. Reading Department Faculty  
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Appendix A.1 – KPI Report 
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Appendix A.2 - Reading Lab Daily Room and Course assignments for 2011-2014  
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Appendix A.3 - Student Equity Action Plan:  Reading Faculty Training to Address Achievement Gap 
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Appendix B - Courses Offered in Program [College Catalogue] 
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Appendix C – Reading Department Faculty 
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